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WHAT IS

PEACE

STUDIES?

What is peace?
Why Study Peace?
How to Study Peace?

Letter to the SCIRE Peace
Studies Task Force: “I hope
that you will not get
caught inthe widespread
misconception that the
problem facing us is nuclear
weapons. There are also
conventional weapons,
chemical weapons,
biological weapons,
bacteriological weapons,
etc. Nuclear weapons are
not going to go off by
themselves. There is no
‘nuclear threat.” Thereisa
‘human threat,” what we
are going todo to each
otherif wedon’t get the
right institutions to
manage group conflicts so
that they don’t get violent.”
Ronald Glossop, Peace Studies
Program at S. Illinois University

at Edwardsville

Since 1948 when the first U.S. university
peace studies program was established at
Manchester College (a Mennonite col-
lege), over 100 U.S. colleges and universi-
ties have established courses and pro-
grams that address the broad field of
peace studies. Internationally, there are
over 30 institutes and universities that
teach undergraduate and graduate level
peace studies courses. The U.S. Institute
of Peace, established by law by the Con-
gress in 1984, will provide an additional,
nationally funded, centralized resource
and focus for the development of peace
studies.

These institutions have directed their
attention to the questions: Whatis peace?
Why study peace? and How to study
peace? They have developed courses,
majors, programs and special institutes in
what is broadly called Peace Studies, an
emerging field that includes study of the
concept of peace in literature, history,
and ethics; theories and practice of non-
violence; theories and practice of conflict
resolution on all levels of conflict (inter-
personal, local, national and global); edu-
cation in global issues (including envir-
onment, food distribution, development);
history of peace and war; futures studies;
and arms control and disarmament within
these contexts, not merely as “technical”
issues. Many universities are including
these subjects by “infusion” into the tra-
ditional curriculum, rather than by spe-
cialized courses, departments or programs.

Most of the programs were developed
in the 1970s (Colgate University was the
first U.S. college to establish a chair of
peace studies, in 1970); several in the 60s
and many in the 80s. All over the country
and the world in the 80s, peace and
nuclear education issues are being dis-
cussed, debated and implemented in cur-
ricula for colleges and universities, as well
as primary and secondary schools. Educa-
torsare turning their attention to this crit-
ical survival issue. The curriculum resour-
ces thathave been developed are impres-
sive.

The SCIRE Peace Studies Task Force
contacted these programs for information
about their efforts: how they came to
develop their programs; how they struc-
tured and funded their work; what courses
they included; and what issues they ad-
dressed. Sixty-nine programs sent infor-
mation on their curricula; fourteen of
these sent syllabus materials. Two of the
programs are chiefly defense/arms con-
trol focus. Fourteen of the programs place
primary focus on global studies, futures
studies and/or international relations in
their peace studies curricula; theyinclude
conflict resolution and peace history
courses as well. Eleven of the programs
require action/field research or intern-
ships for the major. Five of the programs
make explicit curriculum links between
levels of violence—interpersonal, domes-
tic, national and international.

Most of the programs are funded by the
college or university, although some are
funded by endowments. Three of the
responding sixty-nine programs cited an
administrative structure that included stu-
dents, faculty and staff: California State at
Sacramento’s program is co-administered
by faculty and students, as is Manchester
and the University of Missouri at Colum-
bia (which is co-administered by twelve
students and twelve faculty).

Many of the programs had optimistic
reports, with stable, even growing enroll-
ments. Some were experiencing the kinds
of reduced growth or institutional sup-
portthat Black and Women’s Studies have
experiencedin the 80s. Butall were enthu-
siastic about the field and assessed its
importance as critical.

Here, we would like to summarize some
of the information we received, and dis-
cuss the approaches of the different pro-
grams. Extensive information is available
in the Task Force files in the UCCM office
in the Old Union. Additional sample
course syllabi are available in the excel-
lent publication by the World Policy Insti-
tute, its fourth edition of Peace and World
Studies: A Curriculum Guide.

Definition(s) of Peace, Peace Studies

Fundamental to a discipline is the estab-
lishment and definition of key terms and
the objective and focus of study. For
peace studies, this involves consideration
of the key terms of peace, conflict and
conflict resolution, and global education.
These are the primary foci of peace stud-
ies programs. Among the goals of a liberal
arts education—and certainly the primary
goal of peace studies—is the challenge of
understanding and managing human con-
flict on interpersonal, community, na-
tional and global levels. Peace studies, as
an emerging discipline, uses the content
and methodologies of the traditional dis-
ciplines to explore issues of human behav-
ior, peace and war, conflict resolution,
global futures, and other related subjects.

Peace studies include, in nearly all the
established programs, a consideration of
causes, characteristics and levels of con-
flict (and “‘grounds” for conflict) in the
global environment. They draw econom-
ics, food distribution, environmental and
urban studies, ethnic and women’s stu-
dies, ethics, religion, philosophy, history
and the arts, among other disciplines, into
the research. While nearly all peace stud-
ies programs include arms control and
disarmament coursework, most peace
studies researchers find an arms control
focus alone too limiting and insufficiently
concerned with finding ways of under-
standing and alleviating the root causes of
violence and threats of violence as part of
international policy.

Peace studiesisan “integrative approach
to the study of peace and conflict, with
the objective of defining and working
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toward possible avenues for establishing
lasting peace and social justice, Itaddresses
the major problems of war, injustice, pov-
erty, hunger and ecological deterioration,
and it explores the social, psychological,
economic and religious forces in social
change. Further, it includes the study of
biology, ecology and technology to pro-
vide a perspective on the evolutionary
capacities of the human species.” (UC
Berkeley, Peace Studies)

Peace studies touch on virtually every
area of knowledge and all the academic
disciplines. “On some campuses it is con-
fined to only a few fields; on others it is
broadly interdisciplinary. Programs iden-
tify themselves under a wide variety of
titles: peace education, global studies,
human rights, conflict management/reso-
lution, world order models, history of
peace movements, peaceful change, alter-
native models and nonviolence. Most of
these have a special subject focus and thus
merit their distinctive classification . . . a
few programs may deliberately avoid the
word peace in an effort to create a value-
free climate.” (University of Akron Inter-
national Peace Studies Newsletter, Fall
1985).

e e e )
“t is no small task to change
thousands of years of belief
that more weapons mean more
security. Yet that is our task.”
Manchester College
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Yet, the “climate” of peace studies is
clearly not value-free. Peace—and the
word is given a multiplicity of meanings
beyond the mere absence of war—is per-
ceived as a good, as a positive value. The
goal of peace studies is to understand lev-
els of conflictin humaninteractionand in
the interaction of human systems, with
the purpose of resolving or managing that
conflict nonviolently for the common
(global) good. “While peace studies must
be academically ‘objective,” itcannotbe
morally neutral . . . Peace studies is for
peace and life and against violence and
injustice. Although this moral ‘bias’ may
sometimes affect the objectivity of re-
search . .. it is, nevertheless, a posture
thatis essential to the peace studies enter-
prise.” (Fahey, Manhattan College)

Asan emerging multi/inter-disciplinary
field, peace studies is encountering prob-
lems associated with focus, definition,
and bias (as in the above-noted values
framework). Neither its supporters nor its
critics are unaware of these challenges or
potential problems. Among other ques-
tions, they ask: How shall we define
peace? What disciplines can be utilized
(for both content and methodology) to
define and study peace? Can peace stud-
ies be “isolated” within the curriculum as
a special field 2 —and if it cannot, what
problems does it face as a discipline?
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Problems in Defining Peace

M. Andrew Murray, head of the Juniata
College Peace Studies Program, writes
about his concerns for the credibility and
direction for the developing discipline:
““Peace and Conflict Studies . . . is a rela-
tively new discipline. Although some in-
dividual scholars . . . were doing impor-
tant research before the end of World
War Il, it was not until 1948 that the first
academic program in the U.S. was deve-
loped at Manchester College. . . . Since
then there hasbeen asteady growth in the
number of colleges and universities that
offer some kind of coursework in peace
studies or peace research, but there has
not been commensurate with that growth
a strengthening of the discipline’s theo-
retical underpinnings. The resultis a gen-
eral lack of direction, especially related to
the place Peace and Conflict Studies
(PACS) occupies in a larger academic cur-
riculum. There is widespread agreement
that PACS should be inter-disciplinary
and that it should deal with issues related
to human welfare. Beyond that there is a
great deal of drifting.”

“Part of the reason for this has been a
lack of attention to some fundamental
issues related to the nature of peace.
What does peace mean? Can we know its
causes? Is it attainable? Is it desirable?
These questions have been generously
debated but not with systematic attention
to the basic philosophical and theological
framework within which such discussion
takes place . . . Conflict is defined not as
the opposite of peace but rather as a social
process which is necessary, in its regu-
lated forms, for establishing and maintain-
ing peace. Whereas some traditional ap-
proaches see peace and conflict as fields
that must be given equal attention for the
sake of objectivity, this approach sees
conflict as the primary field of inquiry and
peace as a value which gives impetus to
the study.”

“Indeed, it is precisely the richness of
the word peace that makes it at once pro-
blematic and useful. Part of the work of
the PACS discipline may be to nurture a
continuing discourse on the meaning of
peace, not so much to find an agreeable
definition but to involve the academic
community in the task of searching for a
fuller understanding of peace... as a
dynamic and complex state.”

Goals of Peace Studies Programs

The objectives of peace studies programs
are at once concrete and abstract, prag-
matic and idealistic:

“The goal is to challenge the university
community to confront the nature of war
and injustice, explore alternatives to these
problems, and to construct new institu-
tions and values which encourage peace-
ful relationships among individuals, groups

continued next page

___NO TIME

Adele Smith Simmons is the president
of Hampshire College. She made these
remarks at a symposium sponsored by
the American Council on Education, the
Association of American Colleges and
Hobart and William Smith Colleges,
1982.

“College faculty members and adminis-
trators, amid budget meetings and lob-
bying efforts, are beginning to think—
and to encourage undergraduates to
think—about war, peace, and the future
of the world.

The reasons for making such topics part
of the college curriculum are several:
They can be analyzed from the perspec-
tive of virtually every discipline; they
provide the opportunity to apply peda-
gogical approaches long favored but lit-
tle used; and if tomorrow’s citizens
ignore or shirk from examining them, all
else we teach may go up in smoke.

Everything we intend to teach students
through general education—to chal-
lenge basic assumptions and reach their
own conclusions, to think analytically
and critically, to approach a new ques-
tion or area of knowledge without fear,
to look at an issue from many points of
view, and to be active participants in
their education—can be approached
through the study of peace and war.

In the study of war and peace, social
scientists, humanists, and scientists can
all find issues central to their disciplines.
Broad theoretical questions arise in a
discussion of the scope and limits of the
use of force, or of what constitutes glo-
bal security.

Some say the subject of war and peace is
too emotional and complicated for
undergraduate study. However, students
are becoming politically active and are
beginning to organize to challenge the
actions of the government and of corpo-
rations involved in weapons production.
We are all better off if such students are
informed.

Subjects with a high emotional charge
can provide the basis for sound teach-
ing. In a course | taught five years ago
on South African history, my role was to
oblige the students to recognize and
challenge the intense emotions they
brought to the subject and to look at all
sides of the issues. . . .



TO WAIT

A certain mystique has grown up around
the fields essential to understanding the
issues of peace and war, cultivated in
part by the experts in those fields. Those
of us who are nonexperts have encour-
aged the mystique by responding, ‘We
leave it to you,’ to the experts who say
the subject is too complicated.

In a democratic society, colleges have a
responsibility to prepare nonspecialists
to exercise informed judgment about
such questions . . Undergraduates are
ready and able to take on the study of
peace and war. What about the faculty
and the administrators?

I believe every college should have at
least one interdisciplinary course on war
and peace. . . .Beyond that, students can

pursue the subject through work in the
disciplines. At most colleges this will
mean constructing an independent
major, since few campuses have pro-
grams in this area. In addition to courses
specifically geared to such a program,
faculty members can incorporate units
of study on war and peace into a multi-
tude of other courses, as they now do
with women’s and environmental
studies.

In recent years college leaders have
been reluctant to speak out on topics
other than those related directly to their
own institutions. . . .We are all familiar
with the arguments against our taking
political positions—and yet we recog-
nize the absurdity of carrying that pro-
hibition to the extreme of remaining
silent about blatant violations of human
rights.

I believe that we can provide leadership
in the search for a saner world without
compromising ourselves or our instituti-
ons . . .At the very least we have an
obligation to provide an environment
that encourages the examination of the
issues before us. . . .It is our responsibil-
ity to place the issues of war and peace
squarely in the center of the academic
institution. It is irresponsible and dan-
gerous to allow the subject to percolate
slowly through all the layers of academic
respectability before it can become part
of the curriculum. In this nuclear age,
we don’t have time to wait.”

Adele Smith Simmons

and nations.(Boston College Program for
the Study of Peace and War)

“ ... Our generation and succeeding
generations can no longer take human
survival for granted. . . . Peaceful methods
must become the essential means of re-
solving the differences . . . that spring up
among and between groups and na-
tions. . . . We believe that war, like another
old and deeply-rooted institution once
considered immutable—chattel slavery, is
subject to change and that war can be
replaced by other modes of resolving
conflict. We hold that higher educa-
tion ... has a major responsibility for
human survival as well as for improve-
ment of the quality of life. We conclude
that innovative programs for the study of
peace and war (as well as, at a minimum,
of life and environment) must be under-
taken by colleges and universities.”(Cal
State, Sacramento)

“Peace science is concerned with the
study of the causes of conflictand its reso-
lution for the purpose of creating the
underlying intellectual and material basis
for more humane and just forms of social
organizations.” (University of Pennsylva-
nia Peace Studies Program)

“Above all, peace studies is a ‘problem-
centered’ discipline. It is based on the
conviction that education must respond
to the great social problems of our (or
any) age through a multidisciplinary anal-
ysis. . . . Further,as with all new courses of
study, peace studies is very much an
experimental discipline, and its parame-
ters and methodologies have been estab-
lished through trial and error—and some-
times by accident” (Fahey, Manhattan
College Peace Studies Program)

These goals are truly ambitious and
complex: peace, human survival, a new
world order. The admitted multiplicity of
meanings of peace, the interdisciplinary
content, and the values environment do
open the field to the kind of criticism
leveled against the New York University
Peace Studies program by Herbert Lon-
don (New York Times, March '85. London
isasenior fellow at the Hudson Institute, a
public policy organization, author of the
book Military Doctrine and the American
Character, and Dean of the Gallatin Di-
vision at NYU.)

Criticism of Peace Studies Programs

London raises three basic objections to
peace studies programs: that they are
unfocused, unacademic and biased. He
alleges that the accredited minor program
in Peace Studies at NYU, as a model of
peace studies programs in general, is
primarily a place for liberals with no back-
ground in military affairs to indoctrinate
students to a cause, with the purpose of

mobilizing student support for the instruc-
tors’ peace agenda. He accuses the pro-
gram of lacking representation of diverse
and opposing viewpoints, and of provid-
ing one-sided curriculum materials.

“There have been similar movementsin
higher education . . . this one threatens
to spill over into the political arena, where
half-educated students filled with moral
indignation become a lobbying group for
a particular brand of peace crusade . . .In
the 1920s, people who taught such non-
sense at least had the courage to define
their position as pacifism. Their views
didn’t masquerade as a new scholarly dis-
cipline. Now, however, some scholarship
is in retreat before the onslaught of such
religious zealots. My fear is that they will
further reduce the efficacy of some scho-
larship and might even give peace a bad
name.” (New York Times, 3-5-85)

Eight faculty from the NYU Peace Stud-
ies Program responded, pointing out the
structured integration of the variety of
disciplines represented, the diversity of
backgrounds, experience, and palitical
orientations of the faculty, and the fact
that opposing viewpoints were represent-
ed in the curriculum, no less so than in
other university programs or departments.
The program had overwhelming faculty
support, having passed with only one dis-
senting vote.

In response to London’s charge of bias,
it should also be noted that the curricula
of peace studies programs are meant to
correct an existing imbalance within the
university curriculum at large, which lacks
the peace studies focus, in much the same
way as ethnic and women’s studies pro-
grams were developed to provide a bal-
ance. Program faculty also strive to pro-
vide a balance within the peace studies
curriculumitself by including information
on arms control, and analysis of conflict
and war from the point of view of more
traditional history and international stud-
ies curricula. Peace studies scholars are
conscious of criticisms such as those of
Mr. London, and are working to over-
come them.

In order to help new peace studies pro-
grams successfully combine their goals
into sound academic programs, the Con-
sortium of Peace Research, Education and
Development (COPRED) have identified
five key areas of investigation that at pres-
ent constitute the problems and oppor-
tunities associated with peace education
and research. “It should be stressed here
that the five concerns . . . are the results
of a phenomenological investigation of
the current art of peace education: they
are not normative and we must still be
open to new problem areas ..."” They
are: 1) war, peace, the arms race, and dis-
armament, 2) social and economic justice,
3) conflict resolution/management, 4)
philosophies and strategies of nonvio-
lence, 5) world order. (Fahey, Manhattan
College) continued next page
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Approaches to Peace Studies Curricula

Following three basic orientations to-
wards the same goals, educators in peace
studies programs across the country are
developing curricula in global studies,
futures and change, and conflict resolu-
tion to prepare teachers and their stu-
dents for coping with the difficultissues of
living in the nuclear age. Some are also
re-evaluating traditional approaches to
teaching and learning.

Global Education for Survival

In 1984 COPRED (Consortium of Peace
Research, Education and Development)
conducted a survey of teacher education
programs regarding what kinds of peace,
nuclear war and global issues coursework
they included. Curricula generally focused
increased attention to ‘global perspec-
tives,” ‘nuclear war education,” and ‘con-
flict resolution.” The newly developed
curricula were designed to address the
problem of the rarity of school curricula
“thatadequately confronts the social, eco-
nomic, political, military, and ecological
consequences of global interdependence.
Education . . . will need to prepare future
citizens with . . . what has been called a
global perspective ... that recognition
that one’s world view is not universally
shared, that it is shaped by surroundings
and influences which often escape detec-
tion, and that others have their own world
view.”

As we have observed, global education
and peace studies proponents see the
development of curricula as a matter of
survival, not just as an academic issue.

“At the University of lowa, this writer
and others are now actively working to
develop a full-scale human survival or
world order curriculum through which
we hope to expand the horizons and tal-
ents of our graduate and undergraduate
studentsin service toa more peaceful and
justworld. . . . We are sensitive to the fact
that there is no unitary approach to the
manner in which one educates in this
realm. ... But innovate and revise we
must . . . Genuinely to commit ourselves
toan educational process that holds out at
least the potential for heightened sensitiv-
ity to the preciousness of life and to the
possibilities for upgrading human exist-
ence is the fundamental priority of our
time . . . Education for human survival is
not just desirable; it is absolutely neces-
SATY wiorer

“It needs emphasizing that an optimal
human survival curriculum, or what |
choose to call ‘world order education,’
would be at once innovative and tradi-
tional in its approach to internationally
oriented instruction. It would be innova-
tive because it would emphasize global
perspectives, interdisciplinary analyses,
and futuristic thinking, and it would be
traditional because, in total keeping with
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‘the compleat liberal education,’ it would
be centrally concerned with the meaning,
value,and improvement of lifeasa whole.”

“The four problem areas of a human
survival or world order education are: war
prevention, social/political justice, mate-
rial well-being, and environmental pro-
tection. . . .” Key terms addressed in world
order education are ‘globalism,’ ‘interdis-
ciplinary problem solving,” ‘futurism’ and
‘policy-oriented analysis.” By globalism is
meant the development of a global or
world-view of problems—a broader view
than the customary and isolating national-
ism/internationalism. By interdisciplinary
problem solving is meant the develop-
ment and application of problem solving
skills drawing upon a variety of relevant
disciplines. It is a counterpart in problem
solving to the broader view of globalism.
By futurism is meant not only planning for
the future, but planning of the future to
meet global goals. Finally, by policy-
oriented analysis is meant a commitment
to problem-solving and analysis within an
integrative view of potentially competing
value systems or policy goals.“A human
survival or world order education would
encourage students to draw from the var-
ious disciplines and to venture and test
solutions. . . ."”

Peace and Change:
Preparation for the Future

In addition to a global perspective, the
survey found interest among curriculum
specialists for developing coursework
dealing with issues of change in world
systems:

“It is also necessary to understand that
the control of change is a central problem
of our era. The interrelationships and
complexities of our social system make
such control difficult . . . Understanding
change can give hints as to how we can
controlit . . . Teacher education canserve
asalink between colleges and universities
where new knowledge on the causes and
consequences of war, peace, and world
change processes is generated, and the
schools where this knowledge can be
translated into cognitive and effective
education. . .."”

Conflict Resolution in the Peace
Studies Curriculum

Conflict resolution has a key position in
peace studies curricula. Neil Katz, Direc-
tor of the Program on Nonviolent Conflict
and Change at Syracuse University remarks
(using a perhaps inappropriate metaphor):
“There’s an explosion of interest in con-
flict resolution in academia.” Another
peace studies researcher comments that
“the need for peacemaking and conflict
resolution has become more pressing. In
our world, conflict is a growth industry
... Weare trying to develop new theor-
ies of why conflict erupts and how it is

resolved, as well as a body of techniques
to be used in settling disputes. . . ."”

“As it becomes clearer that military
solutions are no longer viable responses
to international conflict in the nuclear
age, there will be greater recognition of
the need for individuals skilled in resolv-
ing conflict nonviolently . . . in domestic,
industrial, social and cross-cultural con-
texts. Students need to learn these con-
flict resolution skills if they are to have a
peaceable future.

One educator remarks, “In workshops
with teachers and administrators | fre-
quently ask whether disarmament has
ever taken place in the past. The majority
usually answer ‘no.’... Occasionally
someone will cite Japan. No one has yet
mentioned . .. Iceland. Most recognize,
when reminded, that the U.5.-Canadian
border must have been disarmed some-
time between the War of 1812 and the
present, but no teacher in my workshops
yet has been able to describe how it hap-
pened. All, however, can recall vivid de-
tails from the War of 1812. . . .The result
of the overemphasis on war is a sense of
confusion and hopelessness in a genera-
tion which sees that war is no longer a
meaningful alternative. ... People who
have studied the history of the world
without once reading about disarmament,
or conflicts which were resolved through
nonviolent action, or peaceful and suc-
cessful means of coping with hostile neigh-
bors, or any details of peacemaking pro-
cesses, are naturally skeptical about the
prospects for disarmament. In addition,
they are too often unskilled in the pro-
cesses. When they think about it, most
people recognize that military deterrence
is not the only thing that keeps nations
from attacking each other, but few have
ever thought about it. . .. ”

s e e NS e NG TS Ty
Universities must become the
focal points . .. to re-educate
man to reverse his age-long
tendency to resort to war. . ..
and establish a new world order.
Ohio University, John and Elizabeth
Baker Peace Studies Endowment

S TTECEE e T

“Alot of researchers are doing compar-
ative work—identifying and looking at
the data from social science and behav-
ioral science on aggression, international
studies of diplomacy and foreign affairs,
labor managementand collective bargain-
ing, family and neighborhood dispute-
resolution, and environmental conflicts.
Scholars are drawing on all of these areas
to come up with common denominators
involved in conflict resolution, including
ways of preventing conflicts from erupt-
ing. ... No single paradigm has
emerged—nor is likely, given the com-
plexities and levels”(Roger Fisher, Law
Harvard). continued on page 31



Peace Studies

Efforts

at Stanford:

History

and Future

Individual and departmental
involvement in peace studies
cannot substitute for a center
where scholars and students
are given the opportunity for
intensive, interdisciplinary
work.—Peter Frank

The History of Stanford’s
Peace Studies Task Force

Many colleges and universities have
established peace studies programs to
study the history, philosophy, ethics and
psychology of peace and conflict resolu-
tion,and global issues and futures. Because
of increasing student and faculty interest
in developing events,speakers series, guest
professorships and courses on peace issues
at Stanford, an ad hoc task force on peace
studies was formed in academic year 1981-
82. The Student Center for Innovation in
Research and Education (SCIRE) informally
supported the task force by providing
resources and staff time. The task force
was coordinated through United Campus
Christian Ministries, (UCCM), and in-
cluded students, faculty, and community
members. It was established to explore
peace studies issues and curricula at Stan-
ford. Another group, Peace Education at
Stanford (PEAS), was also formed to pro-
vide a forum for discussing peace issues,
and to aid the task force.

Leenda Gonzalez, student co-director
of SCIRE 1981-82, was a member of the
task force. She expressed her concern
over the issue when she said, “There is a
notion running around the hallowed halls
of Stanford that could kill you. This notion
suggests that peace is extracurricular.”
Other people who shared her concern
came together to try to establish peace
studies as an academic issue at Stanford.
They began by studying how other uni-
versities had designed and implemented

their programs and by seeing what courses
and resources Stanford already offered in
this area.

During the same year, Peter Frank,
Curator for the Germanic Collections in
the Stanford Library, and member of the
task force, submitted a proposal to Presi-
dent Donald Kennedy for the creation of
the David Starr Jordan Center for Peace
Research and Conflict Resolution at Stan-
ford (Jordan, a pacifist, was the first presi-
dent of Stanford). In his proposal, Frank
strongly urged for a center specifically
dealing with peace studies. He stated:

“I know of course, that some departments
are offering courses in the area of peace
research, arms control, etc.,and that some
groups are active in this field too. But this
cannot substitute for a center where scho-
lars and students are given the opportu-
nity for intensive, interdisciplinary work.
Problems abound which cannot be solved
by thinking only in traditional terms of
power politics.”

While President Kennedy supported
the idea, he informed Peter Frank that
such a proposal had to come from a
faculty committee and go through the
necessary channels before any action
could be taken. With this recommenda-
tionin mind, Frank contacted Byron Bland,
Deane Haskins and other members of the
informal Peace Studies Task Force. To-
gether they joined forces and met with
then Provost Al Hastorf to discuss the pos-
sibilities of a Peace Studies program at
Stanford. Provost Hastorf agreed with Ken-
nedy that they should begin by exploring
the interest among faculty members for
such a program. As a result, the task force
began meeting regularly with interested
faculty and succeeded in forming the first
interdisciplinary peace studies class which
was offered in 1983-84 and sponsored by
the departments of political science, soci-
ology, history, and psychology.

The course was again offered the fol-
lowing year and is planned for subse-
quent years. However, the faculty and
others involved in the planning of the
class felt they needed to do more serious
research in the field. Important questions
had been left unanswered, such as “What
is peaceful behavior, and how is it stu-
died/developed? In an attempt to study
these questions and plan for future
courses, they set up a faculty seminar in
1984-85 where such questions could be
discussed.

In academic year 1984- 85, SCIRE was
able to devote staff time to the issue of
peacestudies, and the Policy Board agreed
to formally sponsor a peace studies task
force to continue the work of the earlier
informal task force, support the new inter-
disciplinary peace studies class, and pro-
vide additional resources to students and

faculty, including new peace-related aca-
demic projects and accredited internships
with peace agencies. The task force pro-
vided funding for the student/commun-
ity group, Peace Education at Stanford
(PEAS) for its newsletter and began updat-
ing the research done by the informal task
forcein1981-82. Thetask force wrote to
over 100 U.S. colleges and universities to
learn about how they began their peace
studies programs or majors, how they
were funded and administered, and what
courses they included in their curricula.
The task force compared existing pro-
grams’ curricula with courses and other
resources at Stanford. It polled students
and faculty for their interest in peace stu-
dies, and collected suggestions for visiting
faculty in peace studies. Enrollmentin the
peace studies class, membership in peace
groups and involvement of students in
organizing around nuclear energy, nuclear
weapons, third world development, apar-
theid, involvement in non-viclence train-
ing for demonstrations at Livermore Lab
and Diablo Canyon, and attendance at the
UCCM series on international perspec-
tives on peace were all steadily increasing.
These and other factors convinced the
task force that student interest was ready
for peace studies in some format—if nota
major or special program, at least new
coursework, research and internships.

There is a notion running
around the hallowed halls of
Stanford that could kill you.
This notion suggests that
peace is extracurricular.

— Leenda Gonzalez

Because of the restructuring of the
Extradepartmental Programs in spring
quarter ‘85 which eliminated the SCIRE
program, the task force sought a new
administrative sponsor so that it could
continue its work in 1985 - ‘86. Several
departments and programs were contacted
as potential task force sponsors. The Ger-
man Studies Department voted to endorse
the task force, expressing the hope that
other departments would follow suit. Its
endorsement was a statement of support
but implied no administrative or financial
help. PEAS and UCCM will continue the
work of the task force, as part of their
regular programming.

We invite people in the Stanford com-
munity interested in continuing the work
of the Peace Studies Task Force to contact
Byron Bland at UCCM (Clubhouse, Old
Union, 497-3114) or leave a note in the
PEAS box at SOS to express your interest
in being part of an ongoing group to
encourage the continuation of peace stud-
ies research and activities at Stanford.

continued next page
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Future task force activities:

® support peace research, internships
for undergraduates/graduate students;

e support continuation of the interdisci-
plinary peace studies course;

® encourage development of additional
peace-related courses, through the new
Innovative Academic Courses (which in-
cludes SWOPSI, Undergraduate Specials
and Frosh and Soph Seminars) as well as in
the departmental curricula;

e provide information about current
peace-related resources in the library sys-
tem;

® provide resources for students inter-
ested in integrating peace-related courses,
internships, research projects into their
plans for a self-designed major;

@ continue to explore the idea of a peace
studies program or major at Stanford;

® help to arrange sponsorship for public
events, speakers series and visiting faculty
on peace-related issues;

@ continue to build a tape library of peace
events and speakers;

@ continue networking with community
groups involved in peace issues, including
planning for the U.S. Institute of Peace
and the National Peace Institute Founda-
tion. =

Call for Resources: Visiting Faculty, Events

The Peace Studies Task Force would
like reactions to this publication and sug-
gestions for additions to our peace re-
source listings here and in the UCCM
office. Of special interest to us are sugges-
tions for visiting faculty in the field of
peace and/or conflict resolution. During
the first year of the task force, we had
strong positive response from students
polled for their interest in having Stanford
invite guest professors to offer a course or
lecture series on peace issues, to supple-
ment the regular curriculum. Names that
were suggested by students and faculty
polledincluded: Kenneth and Elise Bould-
ing (from Dartmouth), Gene Sharp (from
Harvard), Elmore )Jackson, Adame Curle,
Marge Franz (from UC Santa Cruz) and
peace scholar Johan Galtung. One future
goal for the task force may be to raise
funds for visiting peace studies faculty,
since the SCIRE funding for the task force
has primarily been used for its research,
this publication and small donations to
PEAS and UCCM.

Peace Studies at Stanford

If you are a student, there are a variety
of ways you can explore issues in peace,
including volunteer activities or integrat-
ing peace studies into your academic
work. The task force makes the following
suggestions:
continued on page 32

10

Peace-Related

Courses at
Stanford

We began our research by looking
through the Courses and Degrees (1984-
85) to identify courses which we thought
fit within the discipline of peace studies,
as it is defined by the over 100 university
programs within the U.S. which have
established such programs or majors. The
task force settled on a broad definition
adopted by the Columbia Delegation to
the Academic Committee of Ivy League
Conference in 1979 which states:

“Peace Studies is an interdisciplinary,
cross-cultural study of human society
which aims to understand lethal or violent
conflict on the one hand, and on the
other, aims to understand the require-
ments forattaining a just and stable world
community. Peace Studies is a problem-
oriented, rather than a discipline-oriented
specialty. This has been true originally for
a number of other disciplines, e.g. anthro-
pology, international relations, etc. Peace
Studies incorporates a number of well
established specialties, e.g. the study of
arms control, disarmament, non-violence,
world order models, peace movements,
political systems, cultural movements, fu-
ture systems, and conflict resolution. How-
ever, Peace Studies must move beyond
these specialties: there is virtually no area
of human knowledge which does not
have something to contribute to our un-
derstanding of the principles and methods
by which we may create a peaceful world.”

We looked for courses covering three
broad subject areas relevant to peace stu-
dies: global education, futuresand change,
and conflict resolution as well as general
history, philosophy, economictheory, etc.
that dealt with these issues. We wrote to
the faculty teaching those courses asking
if they thought their course was approp-
riate to peace studies. For the complete
list of courses check the UCCM office in
Old Union.

From the hundred professors we quer-
ied, twenty-three responded that they
considered their courses as related to
peace; we dropped a few from our list at
the request of faculty who felt that the
course content was not relevant—or that
the course was relevant but no longer
offered. Many expressed uncertainty as to
the usefulness of the broad, inclusive

definition of “peace-related” we were
using. We decided to stay with the model
of existing peace studies programs in
defining clusters of relevant courses in
different disciplines. We felt that the con-
tent of the courses listed provided rele-
vant information even if not self-described
by the instructor as within the realm of
peace studies. Consequently we have listed
a wide range of the courses under the
rubric “appropriate background/content”
for peace studies. Using this definition,
we composed a list of undergraduate
courses from every relevant department.
With a “core” peace studies course to
provide a context, and individual research
projects or internships in peace studies
issues, these “cluster” courses would give
the undergraduate a discipline (such as
economics, history) and analytical tools
for describing for example, the econom-
ics, history, or psychology of war and
peace. Most courses we chose are in the
social sciences and humanities; however,
within this area there are a multitude of
departments offering a great variety of
courses covering a wide spectrum of top-
ics within peace studies. The primary
departments offering appropriate courses
are anthropology, economics, history, po-
litical science, psychology, and sociolo-
gy, although others offer relevant courses.

The anthropology department offers
ten related courses. The courses deal with
the culture and dynamics of non-western
societies. Their inclusion in the list stems
from the global education perspective of
most peace studies programs. Professor
Renato Rosaldo indicated a willingness to
consider faculty sponsorship of under-
graduate research in peace studies.

Economics is an important discipline in
peace studies since international (and
national) politics are often based on eco-
nomic considerations. The current debt
crisis in Latin America and the U.S., for
example, is a complex issue which has
raised considerable international tension.
This topic might be studied from three
different vantage points. For one theoret-
ical understanding of the problem, a
course is offered on the “Theory of Capi-
talist Development” For studying the glo-
bal economic system, especially foreign
loans, one might take “The International
Banking System.” And finally, courses
dealing specifically with one region are
offered such as “The Economics of Devel-
opmentinLatin America.” Professor Rey-
nolds expressed particular interest in
sponsoring peace-related research. His
primary research is in the area of industry
and economicinterdependence between
the U.S. and Central America.

The history department offers over
twenty appropriate courses The bulk of
these courses explore the causes and
effects of conflict whether nationally, asin
the case of civil war, or internationally, in



global conflicts. For example, courses are
offered on the Spanish Civil War and the
Russian Revolution. Other courses exam-
ine such topics as the history of physics,
and of the atom bomb, as these have
changed the nature and scope of conflict.
Finally, although no courses specifically
on the peace movement are offered, the
department does teach courses on the
women’s movement, the sixties protests
and black politics, where discussions of
political protest and organizing could be
extrapolated to the history of the peace
movement. Professor Barton Bernstein of
the departmentis one of the instructors of
the interdisciplinary peace studies class.

We made several choices from the pol-
itical science department, which cross-
lists the interdisciplinary peace studies
class. The majority of the courses we have
listed concentrate on the western world,
especially on the superpowers, the U.S.
and the Soviet Union. While most courses
examine particular countries and periods,
others concentrate on broader, more the-
oretical issues such as “The Political and
Ethical Aspects of Foreign Policy.” Profes-
sors Robert North and Charles Drekmeier
are both instructors in the peace studies
course.

The eight courses chosen within the
psychology department deal with the per-
sonal psychology of aggression and con-
flict. There is an undergraduate seminar
titled “Aggression.” The other courses fall
into the categories of personal and social
development, decision-making, and per-
ceptions and stereotypes. These courses
might help the student to understand the
individual, social and psychological bases
for conflict. The two professors respond-
ing to the survey who were interested in
working with undergraduates in peace-
related issues were Profs. Quattrone and
Bandura. Professor Lee Ross is an instruc-
tor in the peace studies course.

The sociology department offers ap-
proximately fifteen appropriate courses.
We chose courses that dealt with the soci-
ology of conflict and conflict resolution.
We tried to include a broad range of social
relationships from interpersonal relation-
ships to large social movements. Two
faculty members who expressed interest
in sponsoring undergraduate peace-re-
lated research are Professors Inkeles and
Cornell.

Other departments, such as feminist
studies, communication, german studies,
philosophy public policy, urban studies,
EDGE, the arms control program, the Law
School, the School of Education and the
Food Research Institute also have approp-
riate courses. The department of com-
munication offers a course titled “Inter-
national Communication: Structures and
Issues” which is importantfor understand-
ing how countries communicate (or fail to
communicate) with each other. The

courses within the School of Education
focus on international development, es-
pecially with regard to education. Femi-
nist studies offers a course on feminism
and social policy.

The Food Research Institute’s courses
relate to equitable food distribution,
which has been a factor in national and
international conflict. Religious studies
offers courses on religious ethics. Finally,
the philosophy department offers a num-
ber of courses on ethics and public moral-
ity and war.

While our listing covers degree-granting
programs, extradepartmental programs
such as SWOPSI, Undergraduate Specials,
and Frosh/Sophomore Seminars may aiso
offer courses relating to peace studies.
These programs (now part of the Innova-
tive Academic Courses program in H&S)
also offer students, faculty, staff and com-
munity members the opportunity to de-
velop and teach new, interdisciplinary
and experimental courses which supple-
ment the departmental curriculum.

Several appropriate courses are inter-
disciplinary in content and taught by facul-
ty from several departments. EDGE (Ethics
of Development in a Global Environment)
is one such program, with faculty from
political science, the School of Education,
and engineering. Together they seek to
cover the many-faceted problems of third
world development in the international
system. A course offered by the Law
School and open to undergraduates exam-
ines legal systems in radically different
cultures. Anather program is VTS5 (Values
and Technology in Science and Society)
which attempts to analyze such matters as
the effect of technology on social systems.
In addition, the Arms Control and Disar-
mament program provides relevant cour-
sework taught by faculty from several
disciplines.

The Peace Studies class is the only
interdisciplinary course dealing specifical-
ly with peace issues. Itis taught by profes-
sors Sandy Dornbusch of sociology; Lin-
coln Moses of statistics; Barton Bernstein
of history; Bernie Roth of ME; Byron
Bland, a minister for United Campus Chris-
tian Ministries; Lee Ross from Psychol-
ogy; Charles Drekmeier and Robert North
from Political Science, and other faculty
and graduate students. The course is de-
signed for non-specialists who desire
knowledge of international conflict, the
arms race, and world peace movements.
The history of peace initiatives and peace-
makers, ranging from Gandhi to social
movements to Utopian conceptions of
peace, also are examined. The lectures are
supplemented by weekly two-hour dis-
cussion sections. Undergraduates inter-
ested in peace-related research or inde-
pendent projects might contact the faculty
teaching the class to explore ideas for in-
dividual study or research.

The majority of peace-related courses
at Stanford focus on the causes and effects
of war. Few courses ask the question:
“How can war be prevented, and what
alternatives are possible?”’ As one peace
educator states:

“Young people seem to be intuitively
aware that the civilization of which they
are a part is rapidly approaching its limits.
And they have no image of any future for
a society at the limits except collapse. The
content and structure of the American
educational system not only omits almost
all knowledge relevant to a system, at the
limits, but develops habits of inquiry which
make hopeful alternatives invisible. The
limits to our present world order seem
quite vivid to students’ intuitive percep-
tions, but they are very rarely mentioned
in most school curricula. More significant
and more disturbing, the knowledge and
concepts which could form the basis of a
hopeful vision of the future fall through
the cracks in the present curriculum.
Most importantly, students need to see
examples of non-violent change and con-
flict resolution. They need to see that they
canbecome peacemakers.” (Barbara Stan-
ford, Thinking Beyond the Limits)

This is a challenge for peace studies in
general, and no less at Stanford Univer-
sity; as a relatively new discipline, the kind
of research which seeks to provide solu-
tions to conflicts in the nuclear age is just
beginning. Despite this drawback, we be-
lieve that Stanford does offer a good, solid
spectrum of courses relevant to peace
studies; student and faculty interest; and
potential for developing new programs,
all of which could serve as the basis for a
formal peace studies program or center,
should Stanford decide to establish onein
the future. For now, we hope that the
existing interdisciplinary peace studies
class will continue to be improved, and
possibly expanded to include a second
quarter of coursework and/or research or
fieldwork.

For specific course listings, see “Selected
Stanford Courses,” page 26.
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Interview with
Peter Frank

My peace related activities
originated from the lessons of
WWII, one of which was the
disturbing example of German
academics who stayed in
Germany during the Nazi
years. Many felt it was their
duty as good patriots to sup-
port the regime, others were
complying silently. There was
a remarkable lack of civil
courage at a time when pro-
tests were still possible. This is
a warning | will never forget.

Peter Frank is Curator of the Germanic
Collections at Stanford libraries. A Ger-
man veteran of World War Il and a
committed peace activist, Peter Frank
has taught courses through the Ger-
man Studies Department on the roles
of prejudice and stereotypes in nation-
alism and warfare. The interview was
conducted by Teresa Rodriguez, a
member of SCIRE s Peace Studies Task
Force.

Rodriguez: You said you served during WWII
with the Nazis. Can you tell us more about it?

Frank: | was drafted by the German armyin 1942
and trained as a medical orderly and sent to the
battle zone near Anzio/Nettuno, ltaly. The war
was short for my unit. We were soon captured by
American troops. | was held in prisoner-of-war-
camps in North Africa, Louisiana, Wisconsin, and
Michigan until 1946. Then | was released to my
hometown Vienna, Austria, Coming back to Eur-
ope. | saw cities looking like skeletons, bombed
and burnt out, and the suffering and misery of the
survivors. Suddenly | was confronted with the
horror and destruction of modern warfare

After 1945, | as well as many other Germans
had to face the truth; That our country had
unleashed total war, destroying large parts of
Europe, murdering dissidents and six million
Jews. Using Jews and Communists as scape-
goats for all the evil of the world, the Nazis had
boosted the ego of the Germans with the glory of
a new nationalism and a feeling of supremacy,
which was and still is so attractive to young peo-
ple. The war didn't begin in 1939. It started
already years before in the minds of the people.
The same technique is still used now all over the
world, in different contexts and by different means.
From this experience | became interested in the
background of this process: aggression and vio-
lence. prejudice and national stereotypes, the
role of communication and the media.
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Rodriguez: When did you come to Stanford and
what peace-related activities have you been
doing since then?

Frank: | came to Stanford in 1967 when | was
appointed Curator of the Germanic Collections at
the library. | have also been a lecturer at the
German Studies department. There | taught
courses about the national prejudices and ste-
reotypes ("the” Americans and “the" Germans),
among others. Exceptfor a two-year period when
| moved back to Germany to become editor-in-
chief of the S. Fisher Verlag, | have been at Stan-
ford since then.

My peacerelated activities originated from the
lessons of WWII. The threat of ever more terrible
weaponry forced me to think about the causes of
conflicts and wars. More important was probably
the disturbing example of German academics
who stayed in Germany during the Nazi years.
Many felt it was their duty as good patriots to
support the regime, others were complying silent-
ly. There was a remarkable lack of civil courage
at atime when protests were still possible. Thisis
a warning | will never forget. Thus, | became
involved at Stanford with many of my colleagues,
faculty and students in the anti-war movement
during the Vietnam War. Later | proposed a Cen-
ter for Peace Studies and participated in the
faculty Peace Studies seminar, | lectured at the
newly founded Austrian Center for Peace Re-
search, and | took part inthe publication of PEAS
newsletter and in the SCIRE task force.

Rodriguez: Can you give us a little bit of back-
ground on the David Starr Jordan Peace Center
proposal you presented to President Donald
Kennedy?

Frank:InJanuary 1981 | senta proposal to Pres-
ident Kennedy suggesting the establishment of a
David Starr Jordan Center for Peace Studies and
Research at Stanford. | was soon contacted and
supported by Byron Bland, UCCM (United Cam-
pus Christian Ministries), and Perry French of the
Physicians for Social Responsibility. Both had
already been working for similar goals, We joined
forces and went to see Provost Hastorf. He sug-
gested we start out with a faculty seminar for
Peace Studies. Qut of these “rehearsals” came a
first course of Peace Studies for Stanford stu-
dents in 1983-84, which was sponsored by sev-
eral departments. This was a promising begin-
ning, but it is still a far cry from a well-funded and
established center.

When | realized that we were facing a revival of
the Cold War, and listened to the bellicose rhe-
toric of the Reagan Administration and saw the
speeding-up of the arms race, | was haunted by
chilling memories. This prompted my action.

Why a David Starr Jordan Center? Jordan is
still remembered as the remarkable first presi-
dent of Stanford, and as a renowned scientist. But
he was more. He was cone of the courageous
leaders of the American peace movement, in-
volved in many activities as a writer, lecturer and
teacher. He introduced coursas on peace educa-
tion at Stanford, a tradition which too soon fellinto
neglect.

Rodriguez: If Stanford were to establish a Peace
Studies program, what course would you like itto
take?

Frank: A Peace Studies program at Stanford
should not only alert students to the imminent
danger of our situation. It should present and
discuss its causes and viable alternatives and
changes. This should appeal to the students’
idealism as well as sharpen their critical sense.
The fascinating aspect of Peace Studies is the
broad range of possible access points: from
communication, economics and education to
psychology and sociology. This calls for cooper-
ation between disciplines and demands interdis-
ciplinary strategies in seeking roots of conflict
and warfare, and their possible antidotes. It would
be both challenging and fruitful to be able to invite
scholars like Boulding, Galtung or Senghaas to
come to Stanford and teach here as guest
professors.

Since Stanford already has a well-establihed
and well-funded Arms Control and Disarmament
Center, there is the inevitable guestion: Why
Peace Studies inaddition? Whereas Peace Stud-
ies would deal mostly with the causes and roots
of conflicts and wars, Arms Control is mainly
concerned with the symptoms, the technical
aspect of the current situation: the kind and
number of weapons, their possible limitations,
unilateraland multilateral agreements, and so on.
Thus both programs have distinctly different
approaches and goals. ldeally, they would supple-
ment each other.

War in the classical sense is
dead. What obfuscating rhe-
toric still calls “war” (or better
“peace keeping”’) has become
a push-button business, car-
ried out with computers,
atomic bombs, missiles, lasers,
and ABC weapons. It is
directed against whole popu-
lations: cities, regions and
nations. It is planned
genocide.

Rodriguez: You've mentioned some women as
role models for you. What do you think have been
the roles of women in the Peace Movement?

Frank: | may get all feminists on my back when |
confess that | had my doubts that gender makes
adifference where aggression and love of peace
is concerned. From the Amazons to Indira Gandhi
and Mrs. Thatcher (not to mention the women
guards in German concentration camps) there
does seem to exist a similar potential in women
as well as men. But a recent book by a German
psychoanalyst, Margarete Mitscherlich, Die
Friedfertige Frau (The Peaceful Woman), which |
have just started to read, argues indeed for a
difference in male and female attitudes. Wha-
tever the conclusion might be: it is to be hoped
that women will play a major role in efforts for
peace.



Interview with

Byron Bland

The war didn’t begin in 1939.
It started already years before
in the minds of the people.
The same technique is still
used now all over the world,
in different contexts and by
different means.

Rodriguez: Would you like to add any other
comments?

Frank: In 1912, Bertha von Suttner, one of the
founders of the European Peace Movement,
wrote a pamphlet, Die Barbarisierung der Luft
(The Barbarization of the Air). She was imme-
diately ridiculed by politicians and the military,
arguing that with air-raids future wars would be
shortened and cause fewer casualities.

Far more clearly than her contemporaries this
so-called “naive woman" foresaw what has
become reality since Coventry, Dresden, Hiro-
shima and Nagasaki: That there is no longer any
difference between combat troops and civilians.
War in the classical sense is dead. What obfus-
cating rhetoric still calls “war” (or better "peace
keeping”) has become a push-button business,
carried out with computers, atomic bombs, mis-
siles, lasers and ABC weapons. It is directed
against whole populations: cities, regions and
nations. It is planned genocide.

If the seeds of war are planted in the minds of
the people, all efforts have to be made to minim-
ize their gaining hold: no glorification of military
achievements; prejudices and aggressive nation-
alism have to be exposed and counteracted.
Turning centuries old attitudes around will require
an enormous effort on the part of the educational
system. Universities can play a major role in this
effort. Boulding has stated: "One would think that
research on how to diminish conflicts and release
these resources would have a very high priority,
but unfortunately it has not. Our motto seems to
be millions for the means of destruction but only
pennies for research on how to economize them.
It may take a catastrophe to awaken us to our
folly." The Centennial of Stanford offers a unique
opportunity to set an example and establish a
Peace Studies Center. This would also honor the
memory of its first president David Starr Jordan
and revive a tradition he wanted to establish in
the first place.

A German
Peace
Poster:
“Nuclear
Weapons—
No Thanks”

Byron Bland is a minister for the United
Campus Christian Ministries. He was
one of the initiators, along with Deane
Haskins, of the Peace Studies Task
Force in 1981-82 and has put much
energy into the organization of the
Peace Studies course. The interview
was conducted by Teresa Rodriguez.

Rodriguez: Why did you become a Conscien-
tious Objector instead of a War Resistor?

Bland: | don't really know that | understood that
asan option until recently. | saw the option before
me as either being an officer inthe army or being
a CO and later being a chaplain or a CO. I'm not
really sure | ever saw it different from that. As |
think back, there was a second reason, even
though it wasn't a primary reason at the time. |
think the cost of doing that is pretty great. At that
particular time | would have been an in-service
resistor which would have meant military law and
that's fairly formidable and more repressive than
civil law. | think that people ought to take those
things seriously in a broad moral sense: is that
exactly how you really want to set your life? Even
though being a war resistor is a morally pure act,
it may put you into situations that aren't exactly
the most effective ways to create peace.

Rodriguez: When you came to Stanford what
peace-related activities were going on?

Bland: Thefirstthing | can remember was partic-
ipating in something called Peace Week in 1977.
It wasn't largely successful and it was a small
group of usthat organized it. It was predominantly
anti-draft. At that time we ran a number of peace-
making workshops. We did conferences on the
roots of war, roots of peace and a ground zero
week. Every year we always did something
related to peace. When we began the Peace
Studies program, we looked at that very broadly
and felt that any event was peace education. It
didn't necessarily mean a class. It could be done
in a rally or a conference, in a variety of different
ways, So we tried to do what we could realizing
that almost any public event could be counted as
Peace Studies.

Rodriguez: When did you start working on the
Peace Studies class?

Bland: About five years ago is when we decided
to have a concerted effort in having a peace
studies class or research. Something that was
formal and academic. One of the catalysts that
got us moving was that we received a small grant
from the United Church of Christ and the United
Methodist Churchto hire Carol Roberts ona one-
day-per week basis. The next critical step was
when a group of people, Peter Frank, Physicians
for Social Responsibility, Deane Haskins and
myself went to see Al Hastorf. He suggested that
we form a faculty committee to begin discussing
what sort of curriculum could be developed, what
sort of framework that would lead to either a class
or to research. There needed to be that kind of
organizing work and academic work by a group
of committed faculty, That was the next step of
organizational work we took. Once that began to

be formed and we began meeting regularly, it
took us nearly two years to have a sense that
there was a class we could teach.

Rodriguez: Where will the focus be next year?

Bland: It changes to the faculty seminar on
Peace Studies. At this point, we are moving into a
more research oriented phase. There is a desire
to reach out to other faculty and to do some
serious research in order to begin to formulate
questions that we think are important. But also to
be taken more seriously. Thisis an important step
towards entering a real academic arena. In
regards to the class, the framework is there, com-
ing out of the first class we taught. It was a posij-
tive experience, but there were numerous criti-
cisms, Over the last year, we have firmed that up
so that we may be making minor changes only.

Rodriguez: Do you see a possibility for a Peace
Studies major along the way, either at the gradu-
ate or undergraduate level?

Bland: | think that's an up-for-grabs question. |
like the idea of having a Peace Studies major;
even though, I'm not entirely sure what it is. And
whether people would want to major in it. The
emphasis of the class initially was that it was an
introductory class that would allow people to
bring out aspects which were related to peace or
other classes they had taken. One of the things
we discovered was that it presumed a lot of
knowledge which people may or may not have. |
would certainly like to see it develop along the
lines of research components. This at the moment
seems to be more important than developing a
Peace Studies major. One of the things that you
need to consider in looking at a major is, what
academic discipline do you relate peace studies
to? And it is not clear to me that there is one. It
seems to me to be something like six of them and
yet, do you really expect someone to master that

kind of material in any program?

Rodriguez: What advice would you give to an
undergraduate wanting to major in peace studies?

Bland: That relates to another question. | don't
think peace studies is exactly arms control or
national security. Those have elements about
them which might be elements of Peace Studies
but they don't encompass all the domain of it.
Even if we achieve a comprehensive test ban, for
example, that may or may not reduce to a natural
peaceful state. It will definitely produce a safer
world. In some cases questions of weapons are
independent of questions of peace, but yet at
some point they're all linked. It's hard to know
whether nations have weapons because they
distrust one another or they distrust one another
because they have weapons. | guess my advice
would be to be very broad in your approach; to
not let one discipline have the final say about
peace, and keep it focused on peace. And that
peace is really not the whole opposite of war, that
you can't study peace by simply studying war.
War is an easy thing to study because it is a
definite, where peace is more ambiguous. But at
the same time the opposite of that is to be con-
crete and not utopian. There are certain things
that aren't peace. The study of everything does
not resultinthe study of peace. We really have to
begin to find some creative answers. | have very
modest views in comparison to some people’s
expectations. | think war will always remain a
possibility. Yet, you can still work to make it less
and less likely. It is not an issue that is likely to
have a once and for all cure.
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Interview with
Lincoln Moses

| think we have an enormous
intellectual deficit in the area
of useful contributions to the
literature of war, peace, con-
flict resolution, and educa-
tion. These subjects have been
explored by the philosophers
of another day and enthusiasts
of the current day, but not
nearly enough by scientists,
economists, and social scient-
ists. An analytical view is
needed to identify what the
problems are underlying the
fact that hardly anybody is sat-
isfied with relations between
nations.

Lincoln Moses, former director of the
Public Policy Program at Stanford, is
now associate dean in Humanities
and Sciences. He has been involved
with the interdisciplinary peace stud-
ies class since its inception. The inter-
view was conducted by Teresa Rodri-
guez, a member of SCIRE’s Peace
Studies Task Force.

Rodriguez: Have you lectured in the two years
the Peace Studies course has been in existence?

Moses: This year, | gave six talks. The first one
helped to map the course in the first section ofthe
class. The second one, | commented on the text
by Kenneth Boulding, helping the students to
recognize something | thought it very important
that they recognize. | wanted them to see Bould-
ing's view, as a distinguished scientist/econo-
mist, that war and peace are really toa complex to
be successfully modelled interms of some cause
and effect relationship. Boulding goes to some
lengths to say what he regards as a more effec-
tive way of approaching the guestions that are
involved. These are to try to understand the qual-
itative aspects of the system and to recognize
clearly the kinds of steps, the kinds of institutions
which contribute toward peaceful behavior and
the kinds of steps. processes, and institutions
whichinstead contribute to the opposite of peace-
ful relationships, to the exacerbation of tensions,
and the increasing of the likelihood of overt
conflict.

Rodriguez: Do you see any possibilities for
developing a peace studies program at Stanford?
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Moses: It depends on what you mean. | see some
natural ways for things to develop. But how far
they develop, | have no way to form a realistic
guess. One natural way is that the course which
we have been giving as a one quarter course
become stronger and possibly become a two
quarter course. That depends upon continued
interest of faculty, and | believe its likelihood of
occurring willbe much enhanced if some depart-
ment or organized program of instruction will say
“We'll take this course on as our responsibility.” |
would like to see that happen.

It seemns to me that a natural place would be
Values and Technology in Science and Society
(VTSS), although | cannot gauge what is natural
for them. From my perspective, it seems like a
natural thing. From my outside perspective, per-
haps the Public Policy Program does; but, being
the director of the program, | observe thatitis a
rather specialized topic away from the broad
gauged policy analysis kind of orientation which
characterizes all the rest of the program. If some
student wanted to offer that course together with
the other 10 units required for a concentration in
apolicy area called “peace,” we would unhesitat-
ingly approve it, | should think. The question of
whether it should become a course which belongs
to this program is another matter. There may be
other places; possibly human biology is a reaso-
nable placefor this course to take root. It will help
it a lot if it does take root pretty soon. It needs a
home. The second possible line of development
is harder and easier. Harder intellectually, and
easier administratively. That second way is the
development of same serious faculty research.
The little seminar that has been the seedbed is
now turning to research. We have been meeting
regularly ever since the beginning of the quarter. |
would think that the primary item on our agenda is
to identity researchable guestions that would
attract our interest and engage our efforts in the
year to come. We are still identifying those ques-
tions. Time is well spent in choosing the right
questions. | am not a bit disappointed that it is
taking a while. This is a case where haste makes
waste.

Rodriguez: What long range goals do you see
coming out of the faculty seminar?

Moses: Useful contributions to the literature of
war, peace, conflict resolution, and education in
these subjects. | think we have an enormous
intellectual deficit in this area in that questions
are hard. They've been explored by the philo-
sophers of another day and enthusiasts of the
current day, But, not nearly enough by scientists,
economists, and social scientists. An analytical
view is needed to identify what the problems are
underlying the fact that hardly anybody is satis-
fied with relations between nations. Hardly any-
body sees confidently what to do to make it
better. A large part of that problem is intellectual
deficit, When you get interested, solid intellects 1o
work on that, good may come of it. Stanford is
certainly one nice place to foster that effort.

Rodriguez: Do you think that out of this Peace
seminar will come legitimization from the Uni-
verity for a Peace Studies Program in the future?

Moses: The University has already legitimated
the course in the sense of putting money into it.
The University, I'm sure, would welcome produc-
tive faculty research efforts in this line. The Uni-
versity's general attitude towards research is that

they re for itand very attentive to its quality. Ithink
that behind your question is something like “Will
we have a degree program in Peace Studies?" |
don't know the answer to that. It is conceivable
that the way in which this enterprise grows could
resultin a degree program at some level, But, itis
not part of our planning to do that. We're neither
for it nor against it.

Rodriguez: Abstracting away from the academ-
ic view, what are your personal views on peace?

Moses: | regard it as not a place or a goal, but as
a way of behaving. There are peaceful ways and
conflictual ways of behaving. To think of peace
as a thing or an entity or a possession oraright or
a legal condition is off the mark. Peace is a body
of processes for transacting business or solving
problems.

Rodriguez: What would be an example of peace-
ful behavior?

Moses: Constructive bargaining. At a minimum,
consider your counterparts’ interests. As a further
step, concede to them a lot of legitimacy. We
have many peaceful relationships in our lives
largely with family and friends. Sometimes such
concern for the other's interest occurs in busi-
ness relationships, and often in student-teacher
relationships. So faras | can see, such concern is
utterly lacking in the poorer specimens of interna-
tional relations. Should itbe? | have doubts about
that. | think | understand the arguments for why
everyone should pursue his own interests as
hard as possible. | think that approach results in
conditions which are very troubling. On the other
hand. | don't have a comprehensive prescription
for what to do.

Rodriguez: Would you like to add any ending
comments?

Moses: Yes, sort of a hopeful note. | think some-
thing has started. The things that have started are
sound. The effort will prosper as it attracts 1o it
able, objective, caring people. We can hope for
that. We can almost expect it.

LYY TYYVYVYYVVTVYIVYY




Interview with
Peace Studies
Task Force

Member,
Will Harris

Will Harris, ‘85, was a student member
of the task force. He was interviewed by
Teresa Rodriguez, also a task force
member.

Rodriguez: How would you define Peace Stud-
ies?

Harris: Peace Studies, | believe, is the pursuit of
knowledge of how to set up a world society with
peace rather than war as the likely result of inter-
national relations. In the research I've done for
the peace studies task force on other universi-
ties’ peace studies programs and also through
researching the Alice Parks Collection at Hoover
and doing some research on David Starr Jordan,
I've discovered that the basic world set-up isn't
all that different now than it was in their times in
the early part of this century. Obviously we're
playing with bigger stakes and the threat of
nuclear weapons now, as opposed 1o the more
conventional warfare but the same cycles of con-
flict and opposition keep occurring through his-
tory. | see peace studies as trying to understand
the cycles which cause war and then act with
that knowledge to bring about peaceful societies.
It is seeing basically what happens; seeing what
can be corrected toward more peaceful resolu-
tions and then implementing them into policy.

Rodriguez: How would you develop a peace
studies program at Stanford and what kind of
courses would you include?

Harris: When | first started doing research, | had
in mind setting up a peace studies program by
itself using existing peace studies courses as a
framework for more detailed curricula. But in the
course of being on the task force, I've tempered
that view. | now think the best way to begin peace
studies orientation at the undergraduate level
would be to make it a subcomponent of interdis-
ciplinary programs. For example, we've talked
about the idea of having a peace studies concen-
tration in interdisciplinary majors like human
biology, which would be a natural sort of concen-
tration for that major. Peace can be studied from
a variety of perspectives, including the scientific-
looking at what are the biological and social
causes of aggression And perhaps, looking
down the road, seeing the policy implications of
that knowledge. Another interdisciplinary major
like VTSS (Values and Technology in Science
and Society) can study the arms control aspects
of peace studies. In Public Policy you canlook at
what kind of legislation, national or international,
can contribute to the peaceful set-up of the
world,

Rodriguez: What are your personal views on
peace?

Harris: In the course on working on the Peace
Studies task force, I've developed a fairly encom-
passing view on peace. | think that peace is part
of a larger framework of both interpersonal and
international demeanor. |'m going to relate some
academic work I've done in a seminar on the
Golden Rule. What the Golden Rule basically
says is “Do unto others as you would have them
do unto you.” Of course there is greal debate on
whal that actually translates into. I've extended
that idea to cover peace. Peace doesn't imply a
lack of opposition or difference of opinions be-
tween people. It does imply thal when making
decisions you consider the interests of the other
person as equally important as your own. Given
that sort of framework, you can debate and have
opposition but without blind partisanship, or ex-
treme nationalism, or threats of violence. Peace
is just the global extension of that philosophy. Itis
when one country sees another country not as a
means to an end but as an equally valid entity
with its own claim. That won't translate into uni-
versal bliss or brotherhood, but it will guarantee
that the international and the interpersonal debate
isn't tinged with violence.

Peace doesn’t imply a lack of
opposition or difference of
opinions between people. It
does imply that when making
decisions you consider the
interests of the other person
as equally important as your
own. Given that sort of
framework, you can debate
and have opposition but
without blind partisanship, or
extreme nationalism, or
threats of violence. Peace is
just the global extension of
that philosophy.

Rodriguez: You said you work with Big Bro-
thers/Big Sisters. How do you see something like
this related to peace?

Harris: Given | described peace in rather com-
prehensive terms, this is a sub-component. It's
not on the theoretical level but in my interper-
sonal relations with my little brother, Glen. It's
difficult at times to follow the implications of the
Golden Rule because you as a Stanford student
have to, in the program, relate and share expe-
riences with someone who is aboul five years
younger than you. Consequently, you're at differ-
ent stages of the lite cycle and with a lot of differ-
ent situations going on in your life. That's the
challenge. I've been paired with Glen since
freshman year. In the course of that I've gotten to
know him very well and at this point we're friends,
not just people paired together. | know him pretty
well and we've shared each other's experiences
In a large sense, that's what | think peace con-
sists of at a personal level: looking at the other
person as a resource in themselves not justas a
little brother or someone who isn'tquite up to your
level. But looking at him as another parson

In the hands of despair, you
can say, “What can | do as one
person or what effect can |
have on the world?” The
answer is, maybe none, but in
trying you can find relief for
your own frustrations. In some
small way we are personally
responsible for what is going
on.

Rodriguez: When you registered for the draft did
you see any connection between it and peace—
as something that adds to the war machine?

Harris: | did register for the draft. | didn't see the
connection with peace at the time. | saw it as a
precautionary step. If there were ever a situation
where it was necessary to have quick mobiliza-
tion then it would be easier to accomplish having
a draft. In working for peace, one tries to prevent
the necessity of having to have mobilization
towards war. | do respect those who don't regis-
ter because of their personal convictions who
say it's wrong for them in any form to be a part of
the war machinery. But, | didn't see it that way at
the time and | don't see it that way now. It did
provide an opportunity to think about it some-
what, even though | think | should give it more
thought. But | don't see aninherent contradiction
between registering for the draft and working for
peace.

Rodriguez: What fostered your interest in peace?

Harris: | guess finding out about the Peace Stud-
ies task force was the initial inducement. Once |
was introduced to the task force and the research,
| became more and more interested. It is very
exciting to come 1o grips with “What is Peace
Studies?" There's by no means a universal
agreement. That's one of the challenges. It's one
thing to have a number of universities and col-
leges with peace studies programs; but how feas-
ible is the setting of economics, anthropology,
political science, and history towards the actual
implementation of peace? At this point, I've come
to the conclusion that it is good to know why
things happen and part of Peace Studies is the
study of war, and its causes and effects, although
there's more to it than that. It involves looking at
conflict resolution and conflict management to
get an understanding of what peace is, inde-
pendent of war. That whole process of discover-
ing what Peace Studies is and discovering what it
can do fostered my interest.

Rodriguez: Any parting comments or thoughts?

Harris: In my own experience on the task force,
‘my greatest lesson has been not 10 give up to
apathy or fatalism. In the hands of despair, you
can say, "What can | do as one person or what
effect can | have on the world?” The answer is,
maybe none. but in trying you can find relief for
your own frustrations. In some small way we are
personally responsible for what is going on.
Doing some sort of volunteer work is already
helping and is already a way of making the world
a little better.
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The U.S. Peace

Institute: An

Idea Whose

Time Has

Come

For a number of years

there have been academic
and theological

arguments raised about a
‘just war’ concept. The
current reality is that a

‘just’ nuclear war is a
contradiction in terms.

The country is currently

on fire with concern over
the issue of nuclear
weaponry. I think it is
important to recognize

that conflict is inevitable—
indeed, conflict is a
necessary part of our

social evolution. We need
an Academy of Peace, then,
not to do away with conflict,
but to learn and teach—as
Kenneth Boulding has so
aptly put it—how to creatively
‘manage’ conflict, so that
conflict can remain con-
structive rather than destruc-
tive . . . We need to create an
affirmative peacemaking
capability as strong as our
military capability . . . we
can make it happen, and we
simply cannot afford to fail.

—Rev. Theodore Hesburgh,
President of Notre Dame

This year marks the anniversary of what

the Washington Post called “an experi-
ment in sanity . .. .What has occurred
. ..is a small, limited, but nevertheless
encouraging sign that members of Con-
gress are willing to explore something
more than a balance of terror as a means
of maintaining stability . . . and addeda
new weapon to the arsenal of peace.”
Unlikely as it may seem, included as an
amendmentin the almost $300 billion U.S.
Defense Authorization Bill passed in Sep-
tember 1984 was the authorization for $16
million (less than the cost of a single top-
line combat jet) over two years to “pro-
mote research and training in negotiation
and conflict resolution for both American
and foreign scholars” through the estab-
lishment of a United States Institute of
Peace,

The Institute—originally named by its
promoters the U.S. Peace Academy, to
suggest a balancing of established nation-
al priorities by “complementing” the Naval
War College and military academies—
represented a landmark piece of legisla-
tion. But it was not a new, or even a 60s
phenomenon, as some might think. Since
1935 one hundred-forty pieces of legisla-
tion have been introduced to establish a
national level academy of peace studies.
In fact, in 1792 Benjamin Baneker and
Benjamin Rush, a signer of the Declara-
tion of Independence, tried to establish a
Peace Office in the new government.
Presidents Franklin Roosevelt, Eisenhower
and Kennedy all recommended the con-
cept.

The Peace Institute, an independent,
non-profit national institute “which will
notbe a department or agency of the fed-
eral government,” and which will have
funding fromthe federal governmentand
private sources, was designed to have
three major functions:

1. It would initiate and promote research
into the causes of peace, which are very
different from the causes of war, and
would strengthen the emerging field of
peace learning.
2. It would educate and promote the train-
ing of persons from local, state and fed-
eral government, private enterprise and
voluntary associations in state-of-the-art
conflict resolution and negotiation skills.
3. It would serve as a clearinghouse and
resource center to provide up-to-date in-
formation on peace learning to policy-
makers, practitioners, existing educational
insitutions and other interested parties.

It would also establish the Jennings
Randolph Program for International Peace,
which will appoint scholars from the U.S.
and abroad for up to two years to pursue
scholarly inquiry on international peace,
providing stipends, grants and fellowships.
It would grant the U.S. Medal of Peace asa
special award.

Its offices are to be assigned by the
General Services Administration in or near



Washington, in existing office buildings. It
is planned to have several (as many as
16-18) regional facilities,and among other
functions, appoint research fellows rang-
ing in age from their 20s to their 80s, from
the U.S. and other countries.

History of the Recent Peace
Academy/Institute Campaign

In 1978 Congress established a commis-
sion to study proposals on a national
academy of peace. The commission held
hearings on the idea around the country
and in 1981 submitted their report to the
president, in which they recommended
the establishment of a U.S. Academy of
Peace. No floor action was taken on the
recommendations, but a bill was reintro-
duced by Dan Glickman (House, D., Kan-
sas) and Senator Spark Matsunaaga (D.
Hawaii) in 1983. Glickman commented,
“We were able to convince a lot of people
that we wanted to legitimize the subject
matter of peace-related research and con-
flict resolution activities as a science. We
believe it is a science and that this kind of
concept can add to the power and pres-
tige of the United States. The defense bill
has the MX, the Trident submarines, the
F-15s and the peace institute. They're all
related to preserving security. What we
have been lacking is the nonmilitary focus.
It's no panacea, but it’s a good first step.”

In 1984, with no floor action imminent
on the bill, Senator Mark Hatfield (R.
Oregon) offered an amendment attach-
ing it to the 1985 Defense Authorization
Bill. It was approved by a voice vote in
June. “The co-sponsors of this amend-
mentand |,” said Hatfield, “are convinced
that the maintenance of defense is well
served by education in peaceful means of
conflict resolution. If wars do indeed
begin in the minds of men, it is there we
must wage the battle for peace.” Hatfield
quoted General Omar Bradley, former
U.S. Army Chief of Staff assaying,“ We
know more about war than we do about
peace—more about killing than we know
about living’ ... .General Bradley was
right. He pointed out a terrible perversion
of our society’s priorities. The Peace Acad-
emy could change that, by improving our
capabilities for peaceful settlement of the
world’s differences. Our existing universi-
ties are a part of the answer, but | think it
would be wise to embody our national
commitment to peace in a single institu-
tion—an institution that simply does not
exist today.”

The concept faced opposition from sev-
eral quarters: the Departments of State
and Education opposed the proposal on
grounds of budget and policy; many aca-
demic experts on diplomacy saw it as a
source of possible government intrusion
into areas of their expertise; and military
leaders and conservative legislators felt it
would challenge the role and authority of
the military in preserving the peace. Yet

the bill gained strong bipartisan support
of over half the Senate and 175 House
members. It also gained wide grassroots
support, from 3000 members of the Peace
Academy Campaign in the 1970s to 45,000
in the 1980s. More than 50 national organ-
izations endorsed the Peace Academy
concept, including the American Vete-
ran’s Committee, the National Board of
the YWCA/YMCA, the National Educa-
tion Association, the U.S. Catholic Con-
ference, the Central Conference of Amer-
ican Rabbis, the American Arbitration
Association and all major Protestant de-
nominations. A number of state legisla-
tures have passed resolutions supporting
an academy.

The conservatives who supported the
proposal became convinced that the U.S.
needed such an institution to develop
more sophisticated negotiation and con-
flict resolution skills. Promoters of the
Peace Academy appealed to the concerns
of international business and local com-

The U.S. Institute of Peace Act,
Oct. 19, 1984, P.L 98-525

Shec. 1702(a) The Congress finds and declares
that:

(1) a living institution embodying the heritage,
ideals and concerns of the American people for
peace would be a significant response to the
deep public need for the Nation to develop
fully a range of effective options, in addition to
armed capacity, that can leash international
violence and manage international conflict;
(2) people throughout the world are fearful of
nuclear war, are divided by war and threats of
war, are experiencing social and cultural hostil-
ities from rapid international change and real
and perceived conflicts over interests, and are
diverted from peace by the lack of problem-
solving skills for dealing with such conflicts;
(3) many potentially destructive conflictsamong
nations and peoples have been resolved con-
structively and with cost efficiency at the inter-
national, national and community levels
through proper use of such techniques as
negotiation, conciliation, mediation, and arbi-
tration;

(4) there is a national need to examine the
disciplines in the social, behavioral, and physi-
cal sciences and the arts and humanities with
regard to the history, nature, elements, and
future of peace processes, and to bring together

munity leaders who saw the value in
resolving conflictsand improving the qual-
ity of life, from the level of international
hostage negotiations and intercultural
communication to local community courts
and divorce mediation.

The amendment to the Pentagon’s 1985
authorization bill which authorized the
Peace Institute does not contain every-
thing supporters wanted. The sought-for
sum was reduced by $7.5 million, money
that would have been used to build a new
facility near Washington. The name was
changed from ‘academy’ to ‘ institute’
to make clear that this will not be a
degree-granting institution or the equi-
valent of the US military academies. One-
fourth of the institute’s funds must be
spent as grants to institutions offering
graduate or post-graduate programs in
peace studies or conflict-resolution.
Nevertheless, it was cited as a major vic-
tory by supporters.

continued on page 33

and develop new and tested techniques to
promote peaceful economic, political, social,
and cultural relations in the world;

(5) existing institutions providing programs in
international affairs, diplomacy, conflict reso-
lution, and peace studies are essential to further
development of techniques to promote peace-
ful resolution of international conflict, and the
peacemaking activities of people in such insti-
tutions, government, private enterprise, and
voluntary associations can be strengthened by
a national institution devoted to international
peace research, education and training, and
information services;

(6) there is a need for Federal leadership to
expand and support the existing international
peace and conflict resolution efforts of the
Nation . . .

It is the purpose of this title to establish an
independent, non-profit, national institute to
serve the people and the Government through
the widest possible range of education and
training, basic and applied research opportuni-
ties, and peace information services on the
means to promote international peace and the
resolution of conflicts among the nations and
peoples of the world without recourse to vio-
lence.”
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WOMEN
RESEARCHERS
IN PEACE
STUDIES

Excerpted from “Perspectives of
Women Researchers on Disarmament,
National Security, and World Order,”
Elise Boulding, in Women’s Studies
International Quarterly, Vol. 4, No. 1,
1981 (Great Britain). Elise Boulding is
with the Department of Sociology,
Dartmouth College, Hanover, New
Hampshire.

“Since disarmament and problems of
national security and world order are not
fields in which women scholars are gen-
erally considered to be prominent, the
decision to do a survey of how women
working in the field treat these problems
immediately presented the challenge of
how to identify enough scholars in the
field to give a fair picture of their work.”

“This is not a study of the women’s
peace movement. Since public opinion,
both in and out of peace movements, fre-
quently holds that peace is a special con-
cern of women as wives and mothers,and
that women have special skills and insights
and clearer social vision related to peace
and peacemaking than men, it will be
interesting to see whether women scho-
lars working as professionals in the field
see their work and their role as researchers
differently because they are women. In
this study we report their own percep-
tions. A systematic comparative study of
men and women scholars would be neces-
sary in order to state whether they are in
fact different.”

There were 41 participants in the sur-
vey, from 21 countries, representing a
“significant segment of the world com-
munity of women scholars working in the
disarmament field.” Twenty-nine were
professors or research associates. Four
were administrators with peace research
institutions, two were free-lance research-
ers and six were published journalists and
community organizers. The survey pool
included women working primarily in
non-violence research and training also.

““ .. .ltis frequently said that there are
‘no qualified women available’ in the
disarmamentand security field. Thisstudy
explodes that myth . . . Betty Goetz Lall,
who served as special assistant to the
Deputy Director of the U.S. Arms Control
and Disarmament Agency in the 1960sand

18

is currently the United States representa-
tive on the UN Panel of Experts on the
Relationship between Disarmament and
International Security . . . writes regard-
ing the U.S. scene:

Women are largely excluded from the
SALT negotiating process. No women are
members of the negotiation teams of the
two sides. They do not constitute part of
the back-up team in the United States
which helps to prepare the rationale for
policy formulations. We do not know the
compasition of the Soviet teams. There
are no women on the Senate Committees
which will vote or participate in the hear-
ings on SALT Il and only one woman on
the staffs of the Committees who will have
any major role in preparing for Senate
consideration. Furthermore, among the
public groups to present Congressional
testimony, few women are likely to be
representative of their organizations.
(Lass, 7979)

“considering that half the women in
this study are from the United States, the
U.S. record of utilization of women is not
impressive.

Boulding divides the respondents into
two groups based on their answers to the
questionnaire and discussions with her:
the New Conceptual Frameworks Pers-
pective and the New Social Order Pers-
pective, having 24 and 17 respectively.

The New Conceptual Framework
Perspective

Those in the New Conceptual Frame-
work include the more “middle of the
road researchers who see nuclear non-
proliferation, detente diplomacy, arms
trade—particularly arms trade with the
third world, arms control policy, Euro-
pean security relations and regional secur-
ity problems in important third-world
regions such as the Middle East as major
issues. All deplore the quality of existing
research. . . .which focuses only on data
gathering, particularly in the arms trade
research and research on the technicali-
ties of curbing the arms race.”

“Almost every respondent proposed
research on the concept of national secur-
ity itself . . . the political, economic and
social conditions that would make disar-
mament possible. . . .Thereis widespread
concern that research perspectives on
disarmament are too Western. .. .and
provide no solid research on how militar-
ies affect the allocation of resources within
individual societies and thus shape the
development strategy. . .. "

“Many focus on the need to under-
stand the contexts in which disarming
processes can take place,and complain of
our ignorance of the cultures of other
states and regions . . . Scholars study ne-
gotiation processes far too little, and pay
little attention to developing models of
peaceful settlement of conflict.”

i

... It’s not the response time of
radar of the trajectory of ballistic missiles
but the economic and social costs of mil-
itary expenditures and the consequences
of military solutions to political problems
that matter.”

The New Social Order Perspective

The New Social Order Perspective scho-
lars also reject most current research ap-
proaches and attempt to formulate new
research priorities. “Generally, the search
among these scholars is for new research
themes that will unpack the existing mil-
itary industrial order without setting pre-
mature constraints on an emergent order.”
The trend of their research is towards an
emphasis on ‘localism’ as a means to
“explore social structures and social roles
that will make a disarmed world possi-
ble.” Several researchers see the link
between development and militarization
and “pronounce liberation, not devel-
opment, as the name of peace.”

“. ..Another theme is that of building
a new culture free from patriarchy and the
techniques of dominance associated with
the male cultures...” In developing
school curricula, they see it “focused on
replacing military threat by a political
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diplomacy based on social insight and
objective problem-solving competence.”
Some of the researchers in the New Social
Order Perspective also emphasize that
“research is needed on the behavior of
men in war, and on the phenomenon of
soldiers on the battlefield who deliber-
ately aim not to kill, etc., is proposed to
help unpack premature linkages of male-
ness to war. Research on value systems
and morality that provide legitimation for
the military-industrial complex is also a
major concern.

As one scholar, a specialist in nonvio-
lence, puts it,

. . . the main issues in disarmament are
not the technical ones to which so much
attention is given, nor even political ones
(in the usual sense of that term), but social
and psychological . . . Moreover, | think
research on nonviolent alternativesis cru-
cial. When we have seriously explored
some nonviolent alternatives, we may get
some measure of disarmament. | don't
think it will happen the other wayaround.
By nonviolent alternatives | mean such
things as nonviolent conflict resolution,
nonviolent (civilian) defense, unarmed
peacekeeping, etc.—but also economic
structures that do not destroy, new kinds
of social relationships, etc.

We suffer mainly from a paralysis of will.

STOP

THE WAR

s

Most people do not think we are capable
of creating a relatively nonviolent
world . .. Arms are not the key thing:
human behavior is.

i

. . . of special interest is the fact that
nearly 40 percent of the topics being
researched by the respondents isonstrat-
egies for a disarmed world, and on nonvi-
olent alternatives. . . .A number of the
New Frameworks scholars are looking
seriously, along with the New Order
people, atinstitutions, structures, process-
es and beliefs associated with disarma-
ment as a strategy and a less violent world
asan outcome. Eleven are looking at some
form of localism, seven at alternative value
systems and five each at behavioral skills
and the curriculum required to learn pea-
ceableness. While these are also tradi-
tional topics for peace researchers, they
are not in such numbers. There would
appear to be a significant tilting of the
research concerns of the respondents
toward a study of that which is needed to
make a demilitarized world work.”

Concepts of Security, and Images of a
Disarmed World

“All respondents agree that security
must be redefined, and many feel that
scholars have failed to research the phe-
nomenon of fear and insecurity as expe-
rienced by the public and dealt with daily
by policy-makers . . . No one suggested
that security depended on arms . . . The
general thrust of the comments was in the
direction of developing problem solving
skills and communication skills to replace
the use of force, and to redefine national
security goals in the context of interna-
tional security and well-being. New defi-
nitions of national identity, new aware-
ness of a broader human identity and a
re-ordering of value priorities which in-
volves willingness to live with uncertainty
are seen as involved.”

“Many respondents commented that it
was difficult or impossible to visualize a
disarmed world. Of those who could do
so, several saw it as much like the present
world but minus military capacity and
with a better functioning of economic,
social and political capacities. Most of
those who could visualize a post-military
world saw it as a highly differentiated
localist, egalitarian world in which human
needs would be met with appropriate
technology at the local level and with min-
imally functioning international organiza-
tions handling residual redistribution re-
quirements. Communication networks
would be of major importance . . .”

“No one thought major steps toward
disarmament would take place by the year
2000. Most respondents saw a long diffi-
cult period ahead, with small gains possi-
ble at most. Their views are sober, realis-
tic, yet without despair.”

These are the books respondents men-
tioned as giving an image of post-military
society:

Marge Piercy, Woman on the Edge of
Time

Aldous Huxley, Island

Bahai and Sufi writings

Robert Vacca, The Coming Dark Age
Halweg Pederson et al., Revolt from the
Middle (in Danish)

Ruth Sivard, World Military and Social
Expenditures

Robert Johanson, Toward a Dependable
Peace

Gene Sharp, Politics of Non-Violent Action
The Boston Study Group, The Price of
Defense

Gerald and Patricia Mischel, Toward a
Human World Order

Kenneth Boulding, Stable Peace
Margaret Mead, Cooperation and Com-
petition Among Primitive Peoples

Ursula Le Guin, The Word for World is
Forest

Perspectives as Women

“Only twenty of the forty-one answered
the question whether women approached
disarmament in distinctive ways. Several
were clearly irritated by the question, and
all, no matter how they answered the
question, felt they had earned the right to
be thought of as scholars, not women who
were scholars. Nine gave an unequivocal
no to the question; of these, two said
education erases gender differences. Sev-
eral mentioned hardliner women col-
leagues and pointed out this was the way
to succeed in the field.” On the other
hand, eleven thought there were or might
be differences, dividing the opinion fairly
evenly. “The maybes noted that women
are outsiders in the arms control field,
have a marginal status, tend to get less
absorbed in the excitement of the power
game, and on the whole appear more
objective . . . Those who had a clear fem-
inist perspective saw women as having
developed different skills and different
sensitivities because of their social roles as
women, and therefore more likely to
“ humanize’ the data they worked with,
attempting more interpretation, trying for
more reality testing. They felt that women
were more inclined to see the intercon-
nections between militarization , violence,
and other features of social institutions.”

“ ... These women are not optimistic
about immediate prospects for disarma-
ment . . . but are willing to work for it
over the long haul.”

“There are enough significant implica-
tions for disarmament research in the
materials collected for this study to war-
rant closing with the suggestion that a
conference of women scholars on disar-
mament, security and world order would
be a productive enterprise for an interna-
tional body to undertake, in collaboration
with the appropriate UN agencies.”
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Arms Control and Nuclear Education in California’s
Secondary Schools: Stanford’s Contribution

Asurvey of nuclear age education pro-
grams in primary and secondary schools
in the state was established as a result of
State Assemblyman John Vasconcellos’
Assembly Bill 3848. Although the original
reporting deadline for the survey was this
June, the state is still sorting through the
tremendous response of the many exist-
ing school programs in nuclear education.

At Stanford, curriculum materials in
global education, including peace studies,
arms control and international issues have
been the focus of a long-term project of
the International Security and Arms Con-
trol Project (ISAAC). ISAAC is a joint ven-
ture of the Stanford Program on Interna-
tional and Cross-Cultural Education
(SPICE),the community-based Center for
International Security and Arms Control
and the Bay Area Global Education pro-
ject (BAGEP), which is developing nuclear
age curriculum materials, and providing
in-service training and special summer
institutes for educators in arms control
and international security. The materials
collected through 1983 include classroom
materials for kindergarten through grade
twelve.

This August, fourteen local high school
teachers worked with faculty from the
Stanford Center for International Security
and Arms Control and other experts to
design and discuss a curriculum to help
teach teenagers about nuclear weapons
and international security. The curricu-
lum will be tested in the fall and will even-
tually be marketed by the non-profit SPICE
at a low cost to participating schools.

The summer institute was “‘designed to
familiarize teachers with the latest research
on international conflict and security af-
fairs through lectures by noted Stanford
historians, political scientists, and physi-
cists . . .among them Coit Blacker, Dave
Bernstein, Stephen Kull and Condoleezza
Rice of the Center for International Secur-
ity and Arms Control; Steven Krasner, pol-
itical science; Robert North, political sci-
ence; and Henry Rowen, senior research
fellow at the Hoover Institution. Paul
Brown of Lawrence Livermore Labs, Dave
Elliott of SRI International and Jean Ishi-
bashi of the American Friends Service
Committee also spoke to the educators.”

“ .. .The curriculum plan looks at four
broad areas of international conflict:
‘ Roots of Violence and War,” ‘Evolu-
tion of Weaponry, Methods and Tactics of
War,” “Aliernative Models of and Strate-
gies for International Security,” and * Is-
sues in the Contemporary Debate.”’

One lesson, for example, suggests that
students be given a questionnaire about
whether they think violence is innate or
learned behavior. In the area of U.S.-
Soviet relations, students may be asked to
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read and discuss excerpts from the Mon-
roe Doctrine and the writings of De Toc-
queville. The curriculum will probably
also include excerpts from speeches by
both President Reagan and former Soviet
Foreign Minister Gromyko on the arms
buildup.

Teachers will field test the curriculum
and at a summer institute session at Stan-
ford next year they will critique the mate-
rials. Four high school teachers from San
Francisco, San Jose, Menlo Park and Red-
wood City developed the curriculum with
Stanford faculty. Ten other teachers from
throughout the state attended this sum-
mer’s institute.

“By approaching nuclear issues from
multiple perspectives, we hope to have a
balanced and informative format for the
classroom,” explains Robin Riddle, coor-
dinator of the International Security and
Arms Control Project. “The objective in
introducing nuclear education to the
schools is not to indoctrinate but to inform
students as to the complexities of the issue
and to give them critical thinking tools
which they can use to penetrate the pro-
paganda of the press and identify the
biases of special-interest groups.”

“People are bombarded with informa-
tion on nuclear weapons and the arms
race,” says one teacher. “We want to
teach the students how to process what
they hear, so when they pick up a news-
paper they won’t be overwhelmed by the
information . . .the program will present
a spectrum of viewpoints from peace
through strength to unilateral dis-
armament . . .We will not teach
either, but leave students to make
their own decisions. . . . We will
be giving lots of facts, like,
‘What are ABMs, Anti-Ballistic
Missiles?’ But what we want stu-
dents to come out with are
numerous perspectives, All
of the viewpoints have
certain validities. Just
to know there are
various views is
important.”

The curriculum is designed to cover six
weeks and is divided into fourteen units.
Teachers will be able to pick out what they
want, Each unit covers three class sessions.
(citations from Campus Report, August
14, 1985)

Response to the curriculum project has
been positive. The Peninsula Times Trib-
une ran an article and a follow-up editor-
ial on the project this August.

“Youths these days have many legiti-
mate questions to ask about nuclear arms
and what they mean for the future. De-
pending on one’s knowledge and pers-
pective, such weapons can bolster hopes
of living to an old age or threaten that very
prospect. And where better to learn
about nuclear weapons and more than in
school? The curriculum outline promises
that the course will give some of the his-
torical and theoretical context without
which decision-making or position-taking
on specific issues can be both intellectu-
ally arrogant and politically and morally
irresponsible.”

“Finally, the course should help stu-
dents to work toward deciding what is the
right thing for an individual to do. For
many students and teachers the topical
subjects will be the most interesting: for
example, the numbers and types of wea-
pons, the locations of missiles, the advisa-
bility of a freeze. And these will pose
some of the course’s most obvious prob-
lems. How can a student penetrate the
rhetoric which entangles commentaries
on these issues? Teachers will sometimes
have to guard against the temptation
to lean toward a position they know
to be popular with the majority of the
students.”

“A key word used to describe
the course’s goal is “balance’ . ..
In reality, it is impossible to give
all positions equal attention in the
time available, if there is to be any
depth to the discussions. The
inevitable stressing of

several positions
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over others will in itself generate critics. In
fact, we can expect some to argue that not
all positions are equal ... .Clearly the
course is—and should be—designed to
let students argue their own points, de-
velop and justify their own positions and
draw their own conclusions.”

“And this brings us back to one of the
pervasive, less obvious problems: the con-
text for decision making ... . practical
considerations have led the course-makers
to divide the program into fourteen units,
so that teachers can choose the ones that
interest them and their students. We won-
der how many will just dump the contex-
tual sessions?”’

“Despite these immense challenges, we
think the project is not only worth pursu-
ing but so obviously needed we don'’t see
why someone hasn’t done it before.” (Pe-
ninsula Times Tribune, 8/12/85 and
8/14/85)

The Vasconcellos-initiated statewide
survey will undoubtedly turn up many
interesting examples of existing nuclear
education programs in the schools. And
certainly the ongoing Stanford/commun-
ity school curricula being developed in
the field of international studies will pro-
vide a broad context for other peace and
nuclear education related programs/cur-
ricula.

California International
Studies Project

Ron Herring, Associate Director of the
Stanford Center for Research in Interna-
tional Studies, who was instrumental in
developing SPICE and BAGEP, was recent-
ly honored by the California State Legisla-
ture for his commitment to international
studies. “He recently has been working
for the passage of Assembly Bill 2543,
which would see that this program is
made available to all of California’s teach-
ers and schoolchildren through the estab-
lishment of a statewide California Interna-
tional Studies Project. The project would
consist of six international studies resource
centers that would be set up in 1985-86 at
four-year colleges and universities
throughout the state, and later would be
expanded to operate 18 resource centers
in 1987-88, at an eventual cost of $1.3 mil-
lion per year. It is probable that Stanford
would be offered a contract with the state
to operate the resource center network
and further develop international studies
curriculum materials . . .If approved by
the Senate Appropriations Commit-
tee . . .it will go to the Senate floor some-
timein early September.” (Campus Report,
August 14, 1985)

“It will be a great day when our schools
get all the money they need and the air

force has to hold a bake sale to buy a
bomber.”

The Struggle for Peaceful Conflict
Resolution: Feminist Teaching

and Learning

Thisarticle is excerpted froma longer
article by the same title, which ap-
peared in Women’s Studies Quarterly
Vol. XIlI, No. 2, Summer 1984. Its
authorsare Jean Elliot, dean of human
services and sciences and assistant
professor of sociology and women’s
studies; Phyllis Walden, assistant pro-
fessor of experiential learning, and
other professors from history, social
justice and women’s studies.

“In 1982, three months before the first
major North American disarmament and
nuclear freeze rally, 100 students at San-
gamon State University signed up for a
course on “The Struggle for Peaceful
Conflict Resolution.” ... The course is
focused on the need for alternatives to
violent responses to conflict. In planning
the course, one of our major goals was to
embody feminism in the teaching and
learning methods, as well as in the course
content. We particularly wanted to design
experiential approaches that would ena-
ble students to deal with the content on
both affective and cognitive levels; make
connections between personal experien-
ces and broader principles and contexts;
examine personal and societal values;
develop strengths in self-directed learn-
ing; and become empowered to work
toward change on many levels. We used
the following questions to guide us:

@ Arethere connections between violence
in everyday personal relations and vio-
lence among groups and nations?

@ |s violence ever the only way, orisita
choice among alternatives?

@ How does nonviolent conflict resolu-
tion involve creativity, initiative, risk-
taking, and strength (rather than weak-
ness)?

@® How can valuing empathy, compassion,
and nurturance create healthier public
and private social relations?

® How does the inequality inherent in
institutionalized racism, sexism, class bias,
and homophobia manifest itself as a basic
cause of violence?

e Can we see conflictasa powerful poten-
tial for growth rather than a negative real-
ity to be avoided?

@ What models of conflict resolution move
away from the traditional notion that in
each situation there can be only a winner
and a loser? How can groups agree on
ground rules and define leadership so
that all take responsibility for creating
solutions to problems?”

Questions about Conflict

“As course planners, we shared the
view that conflict is an inevitable part of
human affairs. While often destructive, it
is not inherently so. Conflict can be, and
often is, productive, community-building,
and creative. The central focus of this
course was on uncovering those condi-
tions, values, and processes that can per-
mit conflict to be a humane and affirming
experience in which diversity is appre-
ciated . . .From the start, we assumed that
humane, productive conflict resolution
means peaceful, nonviolent conflict reso-
lution. We recognized that in contem-
porary society violence isa common man-
ifestation of conflict; we saw a need to
challenge the values, institutions, and be-
haviors that encourage violence; and we
wanted to investigate how feminist per-
spectives might contribute to peaceful
conflict resolution.”

“Some view feminism as offering an
alternative vision of society in which both
traditionally “feminine” qualities (such as
nurturance and human connectedness)
and traditionally “masculine” qualities
(like independence and confidence) are
valued. Feminism challenges the domi-
nant notion that violence represents
strength and toughness. Feminism also
asks us to make connections among dif-
ferent areas and levels of social life. It
leads us, for example, to examine the sim-
ilarities between violence atinterpersonal,
interracial, and international levels, sug-
gesting that violence in all these areas is
rooted in structured inequality that is
supported by a system of ideologies, be-
liefs, and values. Finally, feminism recog-
nizes that many human beings do find
nonviolent solutions to problems, but
that institutions like the media continually
overlook such realities. Peaceful conflict
resolution is usually not flashy or glamor-

”

ous.
Causes of Violence

“We identified two fundamental causes
of violence, both of which serve as barri-
ers to nonviolent conflict resolution. One
of these is structured inequality in all its
forms, including racism, sexism, class bias,
homophobia, and ageism. Inequality pro-
motes violent confrontation because 1) it
produces far more occasions for conflicts
with much more critical implications for
participants than is necessary or inevitable
in human affairs; 2) violence may be per-
ceived by the relatively powerless to be
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the only means for change; 3) inequality
suppresses the chances of dominant
groups being willing, and subordinate
groups being able, to engage in open,
constructive conflict; and 4) inequality
legitimates and promotes the use of force
by those in power to maintain their posi-
tion.”

“The second factor that commonly un-
derlies the use of violence is the domi-
nant, masculinist ideology in which we
are socialized and which is embedded in
our social institutions. Patriarchal ideol-
ogy defines violence as active, daring, and
dramatic, and peaceful processes as pas-
sive, boring, weak, and even “effeminate.”
Further, a masculinist perspective leads to
a belief that productive, effective, peace-
ful conflict resolution is rare. Because
patriarchy is a narrow ideology, people
looking through its lens are likely to see
violence, and to see it as an expression of
strength, and are likely not to see nonvio-
lent conflict resolution at all. Using the
dominant perspective, historians have
marked time in terms of wars, and social
scientists have been fascinated by inter-
personal violence. Using another pers-
pective, we might search for models for
creating peace and empowerment in his-
tory and in contemporary social life. ”

Experiential Approaches

“In planning for the course, a major
portion of our effort went toward devel-
oping experiential and affective ap-
proaches to the content. We used such
traditional approaches as guest speakers,
panels, films, and readings, but the wide
variety of less traditional approaches, col-
lectively created by the teaching faculty
and used in all the small groups, were the
heart of the course . . . Trying to create a
feminist approach to teaching and learn-
ing involves taking risks. Here are some
cautions, thoughts, reflections from our
experiences. Experiential learning, which
is likely to engage students in personal
ways on an affective level, requires ground
rules and a considerable amount of reas-
surance and explanation. Itis mostimpor-
tant to establish an expectation of confi-
dentiality, enlisting the agreement of each
participant. Time also needs to be pro-
vided at the end of intensive work for
students to reach closure, process the
experience, and reassure one another . . .
Sometimes feminist teaching violates stu-
dents’ expectations of what teaching is.
For example, students may see experien-
tial work as not having any academic con-
tent, or content relevant to the topic.
Sometimes, in confronting the realities of
oppression addressed in the course con-
tent, students are paralyzed with anger
and pain. It is important to validate the
angerand pain, and tosuggest next steps.”

The course first incorporated a six-hour
experiential session on conflict, opening
with an exercise called “Scavenger Hunt,”
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in which “people have to find people
who share or differ in selected social, per-
sonal, and attitudinal characteristics. The
remainder of the session involved playing
several rounds of ‘They Shoot Marbles,
Don’t they?’ a game played with marbles
as a symbolic medium of exchange. The
game is played at a societal level . . .and
we formed three interactive societies. Par-
ticipants seek ways to resolve the conflicts
that occur, An extended debriefing fo-
cused on participants’ descriptions of their
experiences and feelings during the game,
analysis of parallels with other contexts,
and application of elements of the game
to future courses of action . . .itserved as
a base for making connections between
competitive, win/lose orientations and
masculinism, and between cooperative,
win/win approaches and feminism.”

Small Groups

“Small-group sessions were the heart of
the course, and we created a variety of
methods for use. . . . During brief (usually
ten-minute) periods in class, students were
asked to write freely, for their own pur-
poses (not to be handed in), in response
to a plenary or small-group session, or to
pull thoughts together before a group
discussion. This technique is particularly
helpful to students who find it hard to
speak up in class, since it allows them to
organize their thoughts in advance.” The
groups discussed the content of the free
writing period and used comments to set
group rules and agenda for discussion.
One-on-one “processing” periods were
used, with students paired, for venting
intense feelings coming out of the discus-
sions. Students were taught nonjudgmen-
tal listening skills as well as active listening
skills. Brainstorming sessions were held.”
We viewed the small-groups processes
themselves as part of the learning on con-
flict resolution, so most of one session was
set aside to apply course themes to the
processes within the groups. Each group
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dealt with how the participants were han-
dling their disagreements and conflicts
and on power imbalances in the group,
possible sources of those imbalances . . .
and their impact on group process, and
changes the group could make.”

“The use of a process similar to con-
sciousness-raising was central in all small
group work, and especially in racism-
awareness training. . . . Studentsalso kept
a journal, including their free writing,
wrote a reflective essay applying course
themes to one of the content areas (race,
consumer, domestic, or workplace rela-
tions), and completed an individually con-
tracted ‘action project’ demonstrating ap-
plication of learning to a ‘real life’ context.
Action projects included, for example,
identifying resources and agency practi-
cesin relation to domestic violence; exper-
imenting with alternative group processes
in the workplace; and helping to conduct
a needs assessment for a community
dispute-resolution center. Students
worked in small groups and in pairs to
develop proposals for their action-project
learning contracts.”

The concluding session was a panel
with group representatives presenting dis-
cussion and conclusions, action work-
shops and a lunch hour action fair. For the
action fair, representatives of community
groups working on a variety of issues
made information on their organization
and projects available.”

“In planning the course, we had been
uneasy about our ability to define and
communicate our assumptions about the
relationship between feminist values and
peace-oriented work and study, but stu-
dent and community response to the
course (measured by a lengthy question-
naire) indicated that we succeeded in
bringing issues of violence, war, and peace
into focus. Several students moved directly
into active work with local peace groups;
others began actively challenging compe-
titiveness, racism, sexism, and linguistic
violence in their work situations and in
their personal relationships.”
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Sydney Drell on the

Nuclear Predicament

Sydney Drell is Deputy Director of
Theoretical Physics at the Stanford
Linear Accelerator Center, and co-
director of the Center for Interna-
tional Security and Arms Control. For
more than twenty years he has served
as an advisor to the U.S. government
on issues of national security and
arms control.

The following is excerpted from his
May 30, 1985 speech to the American
Association for the Advancement of
science entitled “Star Wars and Arms
Control.”
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.. .We must step back and view the
threat of nuclear weapons in proper pers-
pective. This threat is not solely or even
primarily a technical problem. The diffi-
culty is much deeper and the solution
much more radical than that which can be
achieved by continually calling on the
next stage of technology to provide a new
Maginot Line.

In my own field of physics, the advent of
quantum mechanics presented not just a
technical problem of matrix algebra to
physicists 60 years ago. It demanded a
whole new way of thinking. And physi-
cists who couldn’t master it sank in the
wake of rapidly advancing progress. The
advent of nuclear weapons of mass des-
truction . . .presents all mankind with
more than a technical problem of rescal-
ing warfare. It demands that we develop
new means for resolving our differences
and conflicts. A nuclear war would be
nothing short of suicide. History reminds
us of how grave the danger is, for over the
full span of human records there have
been wars, and in them human beings
have used every means available at the
time to kill and overpower one anoher.
We are witness to tragic and brutal con-
flicts at this very time.

Our challenge is thus not to make a
better laser or computer. For the U.S. and
Soviet Union, above all, as possessors of
close to 99 percent of the world’s nuclear
weapons, the challenge is to get serious—
really serious—and committed to improv-
ing our political, diplomatic, and human
relations, We must face our common
danger: not each other, but nuclear wea-
pons—ours, theirs, and those of the in-
creasing number of nuclear-weapons-ca-
pable nations.

The path to a safer world cannot be
paved by technology alone. The way will
have to be paved initially and for a large
part of the way by progress in diplomacy
and arms control. Is there hope? | don’t
know. This is not a time for optimism . . .
But as scientists we are not altogether
unfamiliar with surprises in our work.

More to the point, there is strong evi-
dence that we can make a great difference
by involving ourselves in the process of
seeking a safer world, not only as scientists
and experts, but as informed citizens
helping to shape an informed public con-
stituency.

The following excerpts were taken
from Facing the Threat of Nuclear
Weapons, University of Washington
Press, 1983, by Sidney Drell.

The extraordinary achievements of the
human spiritand genius on which we base
our claims to preeminence have also hand-
ed us our gravest threat. Out of our
understanding of Nature we have created
the nuclear means to destroy our civiliza-
tion, if not our very own existence.

Can we avoid the fate of a nuclear holo-
caust? We can never undo or unlearn the
knowledge of nuclear explosions—of fis-
sionand fusion. Our challengeis to devel-
op new means for regulating our differ-
ences and settling our conflicts. War is no
longer acceptable . . .

The avoidance of a nuclear holocaust is
the absolute moral and political impera-
tive of our time. It is our greatest chal-
lenge. Will we succeed? Because, at heart,
| am an optimist, | believe we will. But it is
not from human history that | derive my
optimism. We know that, over the full
span of human records, there have been
wars, and furthermore that human beings
have used every means available to kill
and overpower one another . . .What ra-
tional basis is there, then for optimism?

The factis this: almost thirty-eight years
have passed since the first atom bombs
devasted Hiroshima and Nagasaki, and
during all that time our fear, revulsion,
and respect for nuclear weapons have
been compelling in restraining us from
using them—in spite of the numerous
conflicts and opportunities to do so.

...The recent resurgence of public
interest and concern about the danger of
nuclear weapons and holocaust helps sus-
tain this faith. So does the evidence that
growing segments of the public recognize
that the possibility and even the threat of
ever using nuclear weapons of mass des-
truction against innocent people poses a
major moral as well as technical and phys-
ical dilemma for society.

.. .In addition to the moral issue, we
face a practical issue . . .there is no effec-
tive defense against nuclear retaliation.

. . .It has often been said that war is too
important to be left to the generals and
that peace is too vital to be left to the
politicians. So are matters of nuclear wea-
pons and policy tooimportanttobe left to
the experts ... Thereis, therefore, no
excuse for us not to constitute an in-
formed and an effective public consti-
tuency insisting on the imperative of arms
control.

.. .The public arms control constituen-
cy created during the past year must con-
tinue to grow and prove that is enduring,
informed, constructive, and energeticand
has a broad political base. That will require
a continued effort by all of us. | credit the
freeze movement with playing a vital role
in creating this constituency.

.. .To me the primary importance of
the freeze is that it has served as the first
step in building a constituency by uniting
many who found cause to reject both the
record of the past and the rhetoric of the
present in arms control.

. ..We must never forget what these
weapons do and that what is at stake is the
survival of civilization as we know it
Avoiding a nuclear holocause is our sacred
moral obligation to generations yet un-
born.

.. .Our eventual goal should be a pol-
icy of no use—first, second, or third, or at
any level. When dealing with weapons of
suicide there are no sensible way stations.
Sanity is synonomous with no use what-
ever,

.. .Although scientists may bring im-
portant physical insights to an understand-
ing of the enormity of the catastrophe of a
nuclear war, the problem of working to
avoid one is not ours alone. Ultimately,
mankind has to recognize that we have no
choice but to reject war entirely.

From “The Danger of Thermonu-
clear War: An Open Letter to Syd-
ney Drell” by Andrei Sakharov

.. .Of course it would be wiser to
agree now to reduce nuclear and conven-
tional weapons and to eliminate nuclear
weapons entirely. But is that now possible
in a world poisoned with fear and mis-
trust . . .2

... | know tht pacifist sentiments are
very strong in the West . . .l share those
aspirations fully. But, at the same time, |
am certain that it is absolutely necessary to
be mindful of the specific political, mil-
itary, and strategic realities of the present
day ...

What is necessary now, | believe, is the
enormous practical task of education so
that specific, exact, and historically and
politically meaningful objective informa-
tion can be made available to all people,
information that will enjoy their trust and
not be veiled with dogma and propaganda.

. . .Meanwhile, balance in the area of
conventional arms is a necessary prereq-
uisite for reducing nuclear arsenals.

.. .Genuine security is possible only
when based on a stabilization of interna-
tional relations, a repudiation of expan-
sionist policies, the strengthening of in-
ternational trust, openness and pluraliza-
tion in the socialist societies, the obser-
vance of human rights throughout the
world, the rapprochement—conver-
gence—of the socialist and capitalist sys-
tems, and worldwide coordinated efforts
to solve global problems.
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Peace and Philosophy

Philip H. Rhinelander is the Olive
H. Palmer Professor of Humanities
and Professor emeritus of Philo-
sophy at Stanford. He and retired
Admiral Stockdale, aformer POW,
have taught an innovative course
at Stanford on peace and war:
“Moral Dilemmas of War and
Peace.”

Professor Rhinelander commented in
an interview in spring ‘85 : “ We have
need for philosophy because of its practi-
cal value in a humanistic education to
help us avoid one-dimensional conclu-
sions so that we can see others’ view-
points. Philosophy can help us to under-
stand our history, to know that knowledge
is tentative, to help us build a habitual
character embodying wisdom. We need
wisdom to meet conflicts and uncertain-
ties and avoid limited perspectives. Wis-
dom requires common sense and judge-
ment. Itenables us to look beyond imme-
diate issues. Philosophy doesn’t begin
with certainty and consistency; these are
its ultimate objectives to be approached
step by step.

“Commitment to a point of view is
important, but as Gordon Alport observes,
we must be capable of ‘tentativeness in
commitment,” that is, be able to commit
to a viewpoint but be able to learn how to
change it. Many peace groups today are
fragmented; they are in danger of each
having a total obsession with a partial
perspective. The Peace Institute idea is a
fine one. As to the question of technol-
ogy, itisa complex problem. We can't just
put the genie back in the bottle. The
bomb is like no other problem we have
had to deal with. And yet we must deal
with it if we are to survive.”

Thefollowing are selected excerpts from
Professor Rhinelander’s 1982 article in the
Stanford Magazine, “Peace:The Ultimate
Challenge,” which was read into the Con-
gressional Record in 1983,

“In the year 1139 Pope Innocent II,
alarmed by the inhuman potentialities of
the recently developed crossbow, declared
it ‘hateful to God and unfit for Chris-
tians’ and forbade its use .. .this edict
was subsequently amended to permit the
use of the weapon by Christians against
Mohammedans, but that limitation broke
down so that Christians began to use it
against one another until the crossbow
was itself superseded by more efficient
and lethal devices. | mention this incident
toshow that efforts at arms control are not
new and that, with relatively minor excep-
tions, they have generally proved inef-
fective.”
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““As Karl Jaspers, the German philo-
sopher and psychologist pointed out more
than 20 years ago in The Future of Man-
kind: ‘We face an unprecedented chal-
lenge—a challenge calling, in his view, for
a new orientation and new ways of think-
ing. If we fail to meet the challenge, we
risk annihilation of the race.””

““ Alfred Nobel, the inventor of dynam-

ite and the founder of the Nobel Prize,
including the Peace Prize .. .has been
quoted assaying, ‘lwish1could produce
a substance or a machine of such frightful
efficacy for wholesale devastation that
wars should thereafter become altogether
impossible.” It would seem in retrospect
that modern thermonuclear weapons had
fulfilled Nobel’s speculative hope for an
instrument of ultimate destructiveness,
yet wars employing ... ‘conventional’
weapons have continued since 1945
.. .5till, there has not as yet been an
active military conflict between Russia
and the US .. .so that Nobel’s vision of
peace through terror has not been dis-
credited and cannot be dismissed out of
hahd:..... +¥

“Because the quest for peace seeks to
putan end to war, whereas efforts to con-
trol armaments deal with the conduct of
war, it is sometimes assumed (if not
claimed) that the two topics are distinct
and call for separate consideration. But
under modern conditions there are too
many points of intersection and overlap
to permit independent discussion. In To
End War, by Robert Pickus and Robert
Woito of the World Without War Council,
published in 1970, the authors took full
notice of this ...and introduced a
thoughtful discussion of the issues in-
volved in the pursuit of peace,

They noted “ Ignoring the contem-
porary military discussion is one error
made by peace groups. Focusing entirely
on weapons and the consequences of
their use is another ...Many contem-
porary peace organizations concentrate
on opposing the development of Ameri-
can military power or on explaining the
consequences of nuclear war .. .Anti-
militarism makes the most sense, how-
ever, when those rejecting military deter-
rence offer alternative proposals for meet-
ing legitimate American security and value
concerns . . .Theyare more likely to gain
a hearing if their strategy for peace sug-
gests action that will move other nations,
as well as our own, away from reliance on
national military power.”

“The great need, as they saw it, was for
persuasion founded on intelligent under-
standing as opposed to militant protest,
and a willingness to face complexities and
ambiguities as opposed to a demand for
superficial or simplistic remedies.

“In 1910, William James published a
notable article entitled ‘ The Moral Equi-
valent of War.’ Speaking as a pacifist and
antimilitarist he pointed out that what are
called the ‘military virtues’ or most of

them .. .are essential to the well-being
of vigorous peaceful civilizations. He had
in mind such traits as courage, fidelity,
loyalty, tenacity, heroism, self-discipline,
and the capacity for self-sacrifice .. .His
point was that advocates of peace
. ..ought to seek ways to develop
. . .these qualities independently of war.”

“If militarism is double-faced, so is paci-
fism. Pacifism can reflect a high-minded
and selfless commitment to the cause of
peace. But it can also reflect a sense of
personal outrage against the human pre-
dicament . . .or a desire to avoid individ-
ual responsibility for the common welfare
by refusing to become involved. Or it may
serve as a ground of political or ideologi-
cal protest against authority. Even where it
is conscientious, a commitment to nonvi-
olence poses difficult questions. If | am
bound not to defend myself when attacked
but to turn the other cheek, must | stand
aside when othersare endangered? . . .As
to the example of Gandhi, which is often
cited to show that passive resistance is an
effective tactic against oppression, it has
been pointed out .. .that Gandhi’s suc-
cess was dependent on the restraint of the
British authorities. It seems clear that pas-
sive resistance is wholly ineffective against
terrorism, or against the calculated barba-
risms of a Hitler . . . against ruthless fanat-
icism bent on eliminating all dissent

. . .Here again we face complexities, not
clarities.”

“After the development of the atom
bomb, which he had favored for fear of its
prior discovery by Hitler’s forces, Albert
Einstein wrote, ‘The unleashed power of
the atom has changed everything save our
modes of thinking and we thus drift toward
an unparalleled catastrophe.” .. .Where
do we begin? How do we proceed? The
ideal of a world without war is not new.
Nor is concern for the limitation or elimi-
nation of nuclear weapons . . .”

“What Karl Jaspers recommended was
notan immediate solution butanapproach

. . .we cannot hope to determine wisely
what sacrifice we could, or should make
without understanding the true nature
andvalue of human existenceitself . . .we
are presently challenged, as never before,
to show that we can master the dangers to
our own survival posed by our own inge-
nious capacities for scientific and techni-
cal discoveries. The task requires a new
breadth and depth of rationality capable
of transcending limited cultural and ideo-
logical perspectives and of establishing a
new basis of international communica-
tion and understanding. For this purpose,
freedom of the human mind and human
spirit is essential . . .But at the same time
we cannot and must not expect to be able
to eliminate the threat of extinction while
keeping our own ways of life otherwise
unchanged. We are challenged to find
new modes of thinking, a new rational
orientation; if we fail, disaster looms."”

continued next page
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mney for Graduate Research on Disarmament,
Arms Control and Peace Studies at Stanford:

The MacArthur Foundation

The MacArthur Foundation awarded
stanford University $750,000 in Winter
1985 for studies focusing on nuclear dis-
armament and worldwide security issues.
The grant is part of a three-year program
to develop studies of international peace.

The foundation awarded a total of $25
million to several major universities and
existing research centers: Stanford, Ber-
keley, Harvard, Columbia, and MIT will
receive grants of $750,000 each. Ten other
academic institutions,including UCLA and
UC San Diego, will each receive $250,000;
the Social Science Research Council in
New York will administer the distribution
of an additional $6.2 million for graduate
student and post-doctoral fellowships
across the country. The Brookings Insti-
tute will receive $1.5 million to strengthen
and enlarge the network of scholarly
research in this field.

Jerome B. Weisner, president emeritus
of MIT and head of the MacArthur foun-
dation’s international security committee,

Peace and Philosophy, continued

“ .. .What is important, | think, is the
insistence that we must seek to under-
stand the many dimensions of the prob-
lem of peace and safety in today’s world
before we venture to propose specific
answers or seek to rally support for them.
The language of force issharp and univer-
sally understood. So is the language of
submission. But the language of trust, on
which peace and security ultimately de-
pend, is subtle and difficult especially
where it is most urgently required.”

said the main purpose of the new pro-
gram is “to reduce the ‘knowledge gap’
between what we understand now and
what we need to know to save the planet
from extinction.”

The Center for International Security
and Arms Control, co-directed by John
Lewis and Sidney Drell, will be responsi-
ble for the allocation of the grant. “This
grant provides a really solid base of sup-
portina field whose importance is second
to none,” Drell said in a press release in
January. Leaders of the center here agree
that the MacArthur awards will revitalize
the field.

Coit Blacker, Associate Director of the
Center, explained that the grant is intend-
ed to be used in two ways: $300,000 for
graduate fellowships over the next three
years and $450,000 for projects in the field
of international security distributed over
the next three years. The grants are not
limited to political science, history, orin-
ternational relations. A multi-disciplinary
committee will award the graduate fellow-
ships.

Speaking of the $450,000 earmarked for
faculty research at a rate of $250,000 per
year, Blacker said that the “best kind of
work will be done in collaboration. Peo-
ple who have been involved for a long
time will work together to develop exist-
ing or new projects. Multi-disciplinary
research projects backed by the Center
have included work on nuclear war prev-
ention, on the Strategic Defense Initiative
of the Reagan administration (the “star
wars” proposal), and on international se-
curity concerns in the Asian-Pacific Re-
gion.” (from PEAS Newsletter, winter 1985)

Center for International Security 320 Galvez Street

and Arms Control

Stanford University
497-9625

The Center has four major components: research, teaching, training and out-
reach. The research deals with such subjects as the Strategic Defense Initiative, crisis
management, Soviet military doctrine, and defense procurement policies. This
research is carried out primarily by the senior staff and off-campus members of the
Center.

The teaching program is the primary interaction with undergraduate students.
The basic course, Political Science 138A, “Arms Control and Disarmament,” is very
popular. The course utilizes a staff of eighteen lecturers. Students from this course
can continue with various seminar and simulation courses (PS 13B-E). The Center has
recently expanded this set of courses and is now “at the limit of our capacity in terms
of undergraduate teaching,” according to co-director John Lewis.

The training program offers fellowships for mid-career scientists and journalists as
well as pre-doctoral and post-doctoral researchers in fields closely related to inter-
national security and arms control. These categories are specified by the Center’s
various grants, particularly the MacArthur grant and cannot be used for undergrad-
uate funding.

The outreach component consists largely of a series of arms control luncheons for
an active group that follows the Center’s work, and a colloquium series that is
offered to the general public.

Undergraduate
Research Funds

Students with ideas on
peace-related (or other
subject-matter) research
should talk with Laura Selz-
nick at the Undergraduate
Research Opportunities
Office, 590A Old Union,-
phone 497-3828 about
requirements and deadlines
for the Firestone major
grants for extended research
and small grants for
research. These funds
supercede the former SCIRE
supplemental undergradu-
ate research funds, and
greatly increase the availa-
ble money for undergradu-
ate research. Both small grants,
up to $500, and the larger Fire-
stone grants have an April 7
deadline. (Notification of
awards May 2.)

United Hatioms

International Year

Of Peace, 1986

The United Nations has
designated 1986 as the In-
ternational Year of Peace
with a request to member
states to commemorate it in
appropriate ways. The UN
plans to publicize the event
through conferences, con-
tests, posters, coins, stamps,
films and media presenta-
tions. It is also organizing
five regional seminars in
1985 in anticipation of the
Year of Peace.
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Selected
Stanford
Courses

What follows is a list of selected Stan-
ford courses that relate to peace studies
issues: including study of other cultures,
communication theory, economics,
education, feminist theory, food
research and distribution, history, philo-
sophy, political science and international
studies, psychology, public policy, reli-
gious studies, sociology and urban stu-
dies. Students should also consult the
Innovative Academic Courses catalog
(quarterly) for SWOPSI and Undergrad-
uate Specials and Frosh and Sophomore
Seminars on related subjects, The
courses we have selected indicate the
variety of issues that could be incorpo-
rated in an academic focus on peace
studies issues within and among several
disciplines.

Taken from Courses and Degrees
(1984-85). Not all courses available 1985-
86. See Courses and Degrees (1985-86)
for new courses.

ANTHROPOLOGY

1, Social and Cultural Anthropology

13, Culture and History

106, (Seminar) Structure and Change in
Rural Latin America

108, African Societies in a Changing
World

133A,B,C, (EDGE) Ethics of Development
in a Global Environment

147, Peasant Migration and Social
Change

148, Cultural Approaches to Alternative
Futures

157, Law in Radically Different Cultures
238, Education and Sociocultural Change
266, Cultural Transmission

COMMUNICATION

176, International Communication:
Structures and lssues

ECONOMICS

106, World Food Economy

118, The Economics of Development
119, Development and Population Inter-
actions in the Third Worl

122, Theory of Capitalist Development
123, Economic Development in Latin
America

153, Comparative Economic Systems
160, Power, Conflict and Cooperation in
Economic and Social Systems

165, International Economics

166, International Trade and Investment
Policy

EDGE

Selected Courses
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EDUCATION

206A, Introduction to the Study of Inter-
national Development

207X, International Cooperation in Edu-
cation Development

210, Sociology of Education

2178, Teaching: A Global Perspective,
Cross Cultura

FEMINIST STUDIES
1, Feminism and Social Policy

FOOD RESEARCH INSTITUTE

103, The World Food Economy
119, Human Nutrition

GERMAN STUDIES

133, Democracy, Protest, and Political
Culture in German Speaking Europe

HISTORY

22, The World Outside the West in the
Age of European Imperialism

755, Introductory Seminar: The Atomic
Bomb as History, 1939-55

93, Modern East Asian Civilizations
120C, Russia in Revolution, 1861-1930
122B, Soviet Foreign Policy

123A, The Soviet Union: Politics and
Society since 1917

129A, 19th Century Germany from 1789
to 1914

132A, Modern France, 1815-1914

132B, Modern France, 1914-Present
139A, History of Modern Physics

148C, Africa in the 20th Century

170, America in the 1960’s; The Tumul-
tuous Decade

173A,B, History of Women in America
Since 1870

174, Reflections on the American
Condition

187B, The Modern Middle East,
1718-Present

234A, (Undergraduate Colloquium) The
History of War, 1400-1945

238B, (Undergraduate Colloquium) The
Spanish Civil War

257 A, (Undergraduate Collogquium)
Black Politics and Social Movements in
the 1960’s and 1970’s

263, Women in America

288, Palestine and the Arab-Israeli
Conflict

290, (Undergraduate Colloquium) Japan
and America: Conflict and Cooperation
296, The Chinese Communist Movement
to 1949

PHILOSOPHY

20, Personal Morality: Introduction to
Moral Philosophy

30, Public Morality: Introduction to Pol-
itical Philosophy

76, Moral Dilemmas of War and Peace
77, Ethics, Justice and International
Systems

170, Ethical Theories

171, Political Argument

172, Contemporary European Social
Philosophy

175, General Value Theory

177, Philosophical Perspectives on Femi-
nism

POLITICAL SCIENCE

1, Major Issues of American Public
Policy

9, Introduction to Public Opinion and
Political Behavior

35, How Nations Deal with Each Other
50, Freedom and Order in Western Polit-
ical Thought

103, Class and Politics

117R, The Role of the Military in Politics
125F, (Seminar) Development and the
International System

126, Politics in Eastern Europe

131, American Foreign Economic Policy
132D, Political and Ethical Aspects of
Foreign Policy

133, Peace Studies

133R, US and Soviet Security Policies:
Empire in the Nuclear Age

137, The World of Superpowers

138A,B, Arms Controra nd Disarmament
140N, (Seminar) Multinational Corpora-
tions and the Third World

141, The World of Superpowers

145), American Foreign Policy

161, (Seminar) Power, Authority, and
Obligation

161S, (Seminar) Democratic Theory

207, (Seminar) Governmental Decision-
Making and Natural Resources

228A,B, US and USSR as Regional Powers
241A,B, (Seminar) International Political
Economy

243, International Relations Theory

244, Global Politics and the Future
244R, The Politics of Alliances

284A,B, Studying Public Opinion

see also Comparative Politics, Public
Administration, American Politics

PSYCHOLOGY

115, Social Developments

121, Social Psychology

124, The Social Psychology of Politics
129, Person Perception, Self-Perception,
and Stereotyping

156, Decision-Making

157, The Psychology of Judgement and
Decision-Making

192, (Seminar) Aggression

199, Psychology of Mind Control

PUBLIC POLICY

175, Politics and Public Policy
182L, Law in Radically Different Cultures

RELIGIOUS STUDIES

139, The Golden Rule
145, Comparative Religious Ethics

SOCIOLOGY

5, Stratification

147, Class and Politics

152, Social Structure of World Society
156, Sociology of Culture

158, Social Movements and Social
Protest

159, Revolutionary Processes

166, Organizations and Public Policy

URBAN STUDIES
156, Urban Growth and Change
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U.S. Universities
and Colleges with
Peace Studies
Programs, Courses,
and Resources

Most institutions listed have undergrad-
uate programs. (G) indicates graduate
only, unless accompanied by (P). (1)
indicates information available at the
UCCM office.

American U, Wash DC

Antioch College, Ohio (G)
Augsburg College, MN

Beloit College, WS

Bethel College, KA

Boston College, Boston, MA
calstU, L.A. (G,I)

Cal §t U, Sacramento

Cal $t U, San Francisco
Cambridge College, Cambridge, MA
Chapman College, Orange, CA
Ciarfcl University, Worcester, MA
Colgate, NY

| think that people want
peace so much that one of
these days government had
better get out of their way
and let them have it.
—Dwight David Eisenhower

College of New Rochelle, NY (/)
Columbia, NY ()

Cornell NY (P,G,!)

Dartmouth, NH(C,/)

De Paul U, ILL (1)

Duke U Law School, NC (G)
D’Youvile College, Buffalo, NY
Earlham College, IN (1)

Earlham Sch. Religion, IN (G)
Edgewood College, WI
Fordham, NY (G,I)

George Mason U, VA (G,l)
Georgetown U, Wash. D.C. (P,G,I)
Goddard College, VT

Goshen Collefe, IN (1)
Graceland College, Lamoni, 1A
Gustavus Adolphus College, MN
Hamline U, MN

Hampshire College, MA

Harvard U, MA (1)

Haverford College, PA (1)
Hilbert College, NY

Indiana U, Bloomington

llinois St (/)

Juniata College, PA (/)

Kent State, Chio (/)

La Verne College, CA
Manchester College, IN (1)
Manhattan College, Riverdale, NY (1)
Mankato St College, MN

MIT, MA

Middlebury, VT

Monmouth College, NY

Murray St, KY (1)

New School for Social Research, NY (1)

New York U, NY(I)

NE Missouri St, Kirksville
Northland College, Wi(1)
Northwestern, ILL (1)
Oberlin, OH (!)

Ohio St U, Columbus, OH (1)
Ohio U, Athens, OH (1)
Oregon 5t U

Princeton U, NJ (G,1)
Purdue U, IN

Rice U, Texas

Richmond College, NY
Rocky Mtn College, MT
Rutgers U, NJ (G,])

St. Louis U., MO

St. Joseph’s College, PA
Sangamon State, M/
School for Intl. Training, VT (/)
S.Illinois U, Edwardsville (1}
Stanford U, CA (1)

SUNY, Buffalo
SUNY/Stony Brook, NY (/)
Stephens College, MO
Stockton St, N/

Syracuse U, NY (1)

Tufts, MA (1)

Union College, NY

U Akron, Ohio (1)

U Alaska, Anchorage

U Cal Berkeley (1),

U Cal San Diego

U Cal Santa Barbara (G,!)
U Cincinnati, OH (/)

U CO at Boulder

U CO, Boulder (G)

U Connecticut (/)

U Dayton, OH ()

U Denver, CO (G,I)

U Dubugue, /A

U Hawaii

U of Houston (G,l)

U llinois (1)

U lowa (/)

U KY, Lexington (1)

U Maryland (/)

U Mass,Amherst, MA

U Michigan

U Minnesota

U Missouri, Columbia, MO (I)
U Missouri, S5t. Louis (G,1)
U Nebraska (1)

U of N.Carolina, Chapel Hill (P,G,1)
U Notre Dame, IN

U PA (G,I)

U Pittsburgh

0] Porllantf, OR (1)

U Texas at Austin

It isn’t enough to talk about
peace. One must believe in it.
And it isn’t enough to believe
in it. One must work at it.

— Eleanor Roosevelt

U Vermont (/)

U Washington, WA

U Wi, Madison (I)

U WI, Stevens Point

Utah St U

Villanova U, PA (1)

Wayne St U, Detroit, MI (G,1)
William Patterson College, NJ
Wilmington College, OH (/)
Wittenberg U, OH (1)

Yale U, Connecticut

Peace cannot be kept by
force. It can only be achieved
by understanding.

—Albert Einstein

Peace and World
Order Studies

Programs Outside
the U.S.

Addresses and information on the follow-
ing programs are available in the UCCM
office.

Canadian Institute for International

Peace and Security

Center for War Sociology, Belgium

Centre for the Analysis of Conflict, Can-

terbury, England

Senlre for the Analysis of Conflict, Lon-
on

Centre for the Study of Developing

Societies, India

Conflict Research Unit, England

Department of Peace and Conflict

Research, Sweden

Department of Teacher Education,

Nigeria

Ecumenical Institute for Theological

Research

Free University of Berlin, Federal Repub-

lic of Germany

Hesbieri Peace Research College,

Denmar

Institute for Peace Research, Austria

Institute for Peace Research and Security

Policy, Federal Republic of Germany

Institute for Peace Science, Japan

Institute of Development Studies,

England

Interdisciplinary Conflict Research

Group, Sweden

International Institute for Peace Research

Oslo, Norway

International Peace Academy, New

York, U.5.A.

Latin American School of Political

Science, Chile

Peace and Conflict Programme, England

Peace Research Center, Netherlands

Peace Research Institute of Nigeria,

Nigeria

Peace Studies Association, Japan

Richardson Institute for Conflict and

Peace Research, England

School of Peace Studies, England

Stockholm International Peace Research

Institute, Sweden

Synergic Developments, Argentina

Tampere Peace REsearch Institute,

Finland

United Nations University, NY

University Commission for Peace and

Conflict Research, Sweden

University of Haifa, Peace Studies Pro-

gram, Israel

University of Waterloo, Peace Studies,

Canada

University for Peace, Costa Rica

University of Peace, Belgium
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Brian Sayre Memorial

Peace Essay Contest

Brian Sayre was
a committed
peace-activist
who helped

form the
student group
PEAS (Peace
Education at
Stanford).
During a bike
tour in 7984,
he was killed in
a car accident.
Brian’s father
established the
memorial fund.

Prize money for

the contest was

donated by
Brian’s friends
and relatives.
Essays were
reviewed by a
committee
consisting of
J. Adams,

E. Fischbach,
T. Rodriguez,
B. Bland,

R. North,
J.Ring and

G. Johnston.
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What is Peace?
by Will Harris

War is a state of active opposition where either one or
both of the parties (e.g. people, nations) involved seek to
exclude the other from access to some valued resource.
In precivilized times, then, war took the form of two
hostile animals competing for the basic necessities of
food and shelter. In more modern settings, war exists
whenever one party seeks to impose its will, or pursue its
ends, at the expense of another. Partiality breeds war, for
once |l consider my aims to be superior, the possibility of
acting to secure these aims to the exclusion of the aims of
others becomes justifiable, and indeed, likely if the
means of exercising dominion are readily available.

Peace is opposite to war. A state of peace exists when
interrelated persons consider each other’s interests to be
equally valuable. For once | consider the ends of other
people to be no less worthwhile than my own, then
acting to secure my own advantage at the expense of
others becomes logically unjustifiable. Peace is thus
born of impartiality.

Given such a context of analyzing war and peace, we
can debunk two bits of conventional wisdom. First, it is
clear that a state of peace does not exist just because
there is no open conflict between people or nations.
Peace requires that the parties involved view each other
as equally valuable entities, rather than just as a competi-
tors seeking to subject the other to its control. War and
peace are actually different ways of viewing one’s envir-
onment. War involves taking a perspective of one's
neighbors as competitors, with each seeking to impose
his will on the other. In contrast, peace is the view that
neighbors are essentially like one’s self with equally valid
claims on scarce environmental resources.

The other element of commonly accepted thought
about peace requiring correction is the view that once
impartiality becomes the rule in both interpersonal and
international relations that a perfect world free of all
disputes will result. This is far from the truth. Differences
of opinion can (and perhaps should) still occur as differ-
ent people and countries hold varying conceptions of
what is good or just. Peace only rules out opposition of
the blindly partisan or violent variety. Blind partisanism
could not exist in a state of peace; resorting to violence
against a person or group of persons whom we consider
to be of equal worth as ourselves is logically unjustifia-
ble: each party would act in the way it wanted to be
treated, meaning that neither would resort to violence
over differences of opinion. A state of peace would only
insure that this discourse is free of undue partiality and
threats of violence, not a Utopia of universal love.

Peace and the Mission of a
Peace Studies Program at
Stanford

by Ali Stoeppelwerth

Peace means much more than simply the absence of
war. While no one definition can be expected to ade-
quately encompass every aspect of the multifaceted
concept we call “peace,” the existence of a positive,
dynamic relationship between actors on several levels of
abstraction may be considered a fair starting point upon
which more detailed descriptions could build. The via-
bility of a “peaceful” relationship, whatever its level of
application, depends on many factors, but chief among
them are certainly a recognition of mutual interests
among the actors involved, a sincere desire on the part of
all participants to enter into and maintain a cooperative
arrangement, and a tolerance by each party of the risks
involved in initiating a relationship with another entity
despite real prospects of rejection and failure. These
variables can be analyzed in relation to any collaborative
effort, whether it be on the international, domestic, or
interpersonal level. No sovereign state, for example, is
going to jeopardize its freedom of action and interna-
tional reputation by agreeing to an arrangement like an
arms control treaty, unless its leaders believe, firstly, that
concrete benefits will accrue from the agreement, sec-
ondly, that these gains are valuable enough to warrant a
formalized and binding contract with another party, and
thirdly, that both the global position of the country and
the domestic standing of its government can weather the
scrutiny and criticism likely to accompany the process of
negotiation and its ultimate result.

Because the concept of peace applies to relations in so
many spheres of interaction, any attempt to establish a
“Peace Studies” program must necessarily utilize a mul-
tidisciplinary approach. The area of arms control, to take
the subject most frequently assumed to be at the center
of peace studies curricula, draws, for example, on pers-
pectives as diverse as physics, economics, political sci-
ence, and philosophy. And yet, as is obvious from the
record of the last forty years, the creation and mainte-
nance of peace requires progress in many fields outside
the province of formal arms control arrangements.
Competition and conflict arise over issues of energy
resources, trade imbalances, and ideological differences
as often as they do over military asymmetries. Indeed, it
may be that part of the oft-perceived “failure” of the
arms control process stems from the naive expectation
that mediation of military competition among nations
will naturally be accompanied by decreasing tensions in
other spheres of conflict.

Peace Studies, then, must include the study of arms
control as but one of the potential mechanisms for
reducing the likelihood of war and developing the posi-
tive, dynamicside of a peaceful relationship. Why under-
take such a program? Just as the definition of peace
covers many different levels of interaction and aspects of
relations, the measures toward its achievement will be
necessarily multitudinous and complex. The existence of
an informed, caring constituency is indispensable to the
furtherance of peace in all levels of intercourse, but most
especially in the global issues of greatest urgency. To
expand and enrich this vital constituency should be the
goal of a Peace Studies program at Stanford.




Resource

Directory of
Local Peace

Groups

The following list of peace-related groups
affiliated with the Mid-Peninsula Peace
Center only encompasses the local Stan-
ford and Palo Alto areas. The list incorpo-
rates internship/research projects or agen-
cy descriptions developed by SCIRE. For
more information regarding internships
or research projects available through a
particular agency please contact the
UCCM office in Old Union, or the Public
Service Center, Owen House. All groups
are eager for volunteers and those which
haven't listed internships or research pro-
jects can be contacted to develop such
positions or projects. Only three Stanford
groups, those whose title indicates their
primary focus is on peace, are included.
Numerous other groups who do peace
work in addition to work in other areas
can be looked up in the Stanford Student
Directory. The Mid-Peninsula Peace Cen-
ter Resource Directory (from which this
list of local groups is taken) also includes
information on Bay Area peace groups.
More information is available from the
Peace Centerat 415-326-8837. The resource
book includes: Peace Center history,
member organizations, resources—in-
cluding books, periodicals, films and slide
shows, speakers, newsletters, draft coun-
seling, musicians, graphic artists. It will be
updated in fall of 1985. In addition, the
UCCM has lists of other national peace
groups which may or may not have Bay
Area chapters.

Beyond War

222 High Street
Palo Alto, CA 94301
328-7756

National peace organization founded by

the Creative Initiative Foundation of Palo
Alto.

Campaign for Economic Democracy
P.O. Box 1677

Palo Alto, CA 94302

326-8837 or 322-6584

Associated with the Citizen’s Party

Center for Economic Conversion

222C View St.

Mountain View, CA 94041

968-8798

The Center for Economic Conversion is a
non-profit organization devoted to con-
verting military production to socially use-
ful purposes. Interns are needed to work
on a variety of research and publication
projects.

Center for Innovative Diplomacy

644 Emerson Suite 32

Palo Alto, CA 94301

323-0474

Proposed establishment of a peace coun-
cil in Palo Alto. CID is a non-profit, non-
partisan organization striving to prevent
nuclear and conventional war by increas-
ing citizen participation in foreign affairs.

Committee Against U.S. Intervention in
Central America (CAUSICA)

P.O. Box 11461-A

Palo Alto, CA 94306

948-4106

Nuclear war is unthinkable:
but tens of thousands of peo-
ple are paid to think about it
every day. Richard Barnet

Community Against Nuclear Extinction
(CANE)

P.O. Box 377

Palo Alto, CA 94302

CANE is involved with direct actions to
promote nuclear disarmament.

Committee for a Peace Tax Fund

235 Churchill Ave.

Palo Alto, CA 94301

326-6785

The Committee is a group which supports
a legislative bill which would allow citi-
zens and conscientious objectors to pay
taxes but have them go towards social ser-
vices instead of military funding.

Computer Professionals for Social Respon-
sibility

PO 717

Palo Alto, CA 94301

322-3778

Educators for Social Responsibility
856-7979

First Congregational Church, Peace Com-
mittee

1985 Louis Road

Palo Alto, CA 94303

Friends Meeting of Palo Alto, Peace and
Social Action Committee

957 Colorado

Palo Alto, Ca 94303

856-0744

Humanitas International

P.O. Box 818

Menlo Park, CA 94025

324-9077

Humanitas is a human rights agency which
s/pj)eaks out against repression throughout
the world. It promotes the concept of
nonviolence.

Mid-Peninsula Peace Center

555 Waverley

Palo Alto, CA 94301

326-8837

The Peace Center has several internships
available for people interested in working
on peace-related issues. Includes a coali-
tion of peace groups in Palo Alto.

Mid-Peninsula Peace Fellowship/Fellow-
ship of Recenciliation (FOR)

330 Ravenswood Ave.

Menlo Park, CA 94025

324-1450

FOR promotes nonviolent conflict resolu-
tion and active reconciliation of conflicts
and works from a spiritual base.

Imagine

1027 Bryant #7

Palo Alto, CA 94301

326-8073

Imagine is an affinity group connected
with CANE. It is invo."vetfwi(h direct
actions to promote nuclear disarmament.

Mid-Peninsula Freeze Campaign

555 Waverley

Palo Alto, CA 94301

326-8837 or 326-2388

Promotes the establishment of a freeze on
nuclear weapons.

Pacific Studies Center

222B View St.

Mountain View, CA 94041

969-1545

The Pacific Studies Center is a non-profit,
public interest information center, spe-
cializing in the social, environmental and
military impact of high-technology. The
Center maintainsa library of clipping files,
prepares articles for numerous periodi-
cals, and publishes its own pamphlets and
periodicals.

Peace Education at Stanford (PEAS)
UCCM office in Old Union, Stanford
497-3114

PEAS s a student organization that includes
faculty, staff and community members as
well. It helps promote interest in peace
studies through events and a quarterly
newsletter.

People Against the Draft (PAD)

318 Pope St.

Menlo Park, CA 94025

853-1656

PAD is a locally based group of people
committed to stopping conscription by all

possible non-violent means.
continued next page
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Physicians for Social Responsibility (PSR)
P.O. Box 2337

Stanford, CA 94305

497-9060

PSR is a non-profit organization dedi-
cated to public and professional educa-
tion on the medical consequences of
nuclear war.

Stanford Arms Control and Disarmament
Forum (SACDF)

P.O. Box 8544

Stanford, CA 94305

497-9535

U.S. China Peoples Friendship Association
365 Arden Road
Menlo Park, CA 94025

U.S. Peace Council
1710 Croner Ave,
Menlo Park, CA 94025

Women’s Action for Nuclear Disarmament
(WAND)

P.O. Box 11724-A

Palo Alto, CA 94306

494-WAND

Women’s International League for Peace
and Freedom (WILPF)

555 Waverley

Palo Alto, CA 94301

326-8837

Local branch of international women’s
peace group established in 1915 (local
branch established in 1922). Works on
peace and disarmament issues, economic
and other community issues.

Women’s Peace Oral History Project
P.O. Box 6553

Stanford, CA 94305

326-1235 (Judy Adams)

A non-profit research project interview-
ing Bay Area women peace activists, par-
ticularly older women. Needs volunteers
to aid in conducting, editing, and trans-
cribing interviews; photography; prepar-
ing classroom materials, displays; translat-
ing (Spanish, German, Russian, French,
Chinese, Japanese); editing for book based
on oral histories; assistance with graphics
and layout.

DIRECTORIES OF ORGANIZATIONS:

The UCCM Office on campus, Old Union
Clubhouse, has organization lists and other in-
formation from the Peace Studies Task Force.

AMERICAN PEACE DIRECTORY (1984), eds.
Melinda Fine and Peter Steven, Ballinger
Publishing Company, Cambridge, MA. Lists
1,350 groups arranged alphabetically ac-
cording to national groups, educators’
groups, educational programs, local peace
groupsand local chapters of national peace
groups. Also zip code and focusindex. Con-
tact persons and description of each organ-
ization's aims.

GRASSROOTS PEACE DIRECTORY, with sepa-
rate volumes for Alabama, Georgia, lllinois,
lowa, N. Carolina, Ohio, South Carolina,
Texas and Utah. Directories for more states
are in CFrogress. Arranged alphabetically.
Appendix with audio-visual materials. Index
by constituencies. Copies from Topsfield
Foundation, Inc., Route 169, PO Box 203,
Pomfret, CT 06258. Plans to keep current on
annual basis.
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Stanford Libraries

Peace Resources

In addition to books, journals and
other resources related to peace studies
in the libraries’ regular collections, the
Stanford Libraries have extensive peace
holdings of original source materials for
primary research; including letters, diar-
ies and papers of individuals, posters,
organizational records and other docu-
ments. Access to most material in the reg-
ular collection of the libraries can most
easily be made by a subject search under
Peace Research or related index topics in
Socrates or in the card catalog or shelves
under ]X1901-1955 for Green, Meyer or
appropriate departmental libraries. The
main holdings of primary research mate-
rials on peace are in the Hoover Archives
which houses the John D. Crummey Col-
lection on Peace which was established by
the FMC Corporation with a grant to the
Hoover Institution in 1977. The collection
totals over two million pages of documen-
tation. A complete description on the
holdings is available in the Guide to the
Hoover Institution Archives by Charles G.
Palm and Dale Reed (Hoover Institution
Press, 1980). The collection includes per-
sonal and organizational papers, books,
periodicals, newspapers, pamphlets, pos-
ters, and archival materials relating to
peace such as the Alice Park Collection
and the David Starr Jordan Papers. Both of
these collections are good examples of
the type of research material available at
Hoover.

Alice Park Collection

Alice Park, from Palo Alto, was a re-
nowned feminist, vegetarian, and peace
activist. She was among the founding
members of the Palo Alto branch of the
Women’s International League for Peace
and Freedom (WILPF) in 1922. She took an
integral part in national and international
peace activities. She served as a delegate
for the Palo Alto branch of WILPF in 1926.
The following year she participated in the
National Peace Convention held at York,
England and in the International League
for Peace and Freedom in Germany. Her
work in pacifism earned her a passage on
the Ford Peace Ship Expedition in 1915
which aimed to end World War I. Her
collection includes diaries, correspond-
ence, pamphlets, clippings, and leaflets
relating to her various interests and activi-
ties. Major subjects include the Ford Peace
Expedition, pacifism and the peace move-
ment, civil liberties, and a variety of other
reform movements in the United States.

David Starr Jordan Papers

David Starr Jordan was Stanford'’s first
president from 1891 to 1913, and chancel-
lor from 1913 to 1916. Jordan was very
much interested in Peace Studies and
envisioned a Peace Center for Stanford
University. His collection includes cor-
respondence, writings, pamphlets, leaflets,
clippings, and photographs reflecting his
widespread interests in a movement for
world peace, disarmament, U.S. neutrality
in WWI, and problems of minoritiesin the
U.S. The collection also provides informa-
tion on his personal and family life.

The Crummey Collection also holds
organizational papers for groups such as
the League of Nations, Paris Peace Con-
ference, Stanford Draft Counseling, and
the New Left Collection. The League of
Nations Collection (located in the Hoover
Institution Library rather than in the Ar-
chives) contains all of its official publica-
tions from 1920-46 when Hoover served as
adeposit library for them. The Paris Peace
Conference material (also located in Hoo-
ver Institution Library) is divided into
many different collections. The three most
notable are the documents presented at
the Conference from 53 delegations, the
minutes of the entire Conference, and the
U.S. Division of Territorial, Economic and
Political Intelligence which proposes sug-
gested boundaries for Asia Minor and
Latin America. The collection also includes
transcripts of the proceedings of the
founding session of the United Nations in
San Francisco. The New Left Collection
dates from 1964 to 1974. It includes boo-
klets, tactics, and activities of various new
left and right-wing groups, draft resist-
ance, student movements, and the anti-
Vietnam War movement. Within the same
time period is the Stanford Draft Counsel-
ing Collection (1967-1974) which contains
material relating to military conscription
in the U.S.

These examples serve to show the kind
of material found in the Crummey Peace
Collection, which provides resources for
undergraduates to do original research
with the primary documents. Green and
Hoover Libraries have printed lists of their
archival material: Lists of Holdings of the
Stanford University Archives (1973), and
Archival and Manuscript Material at the
Hoover Institution (1978). Be sure to check
ahead for the hours during which these
materials can be used since they are non-
circulating. Also check the rules and con-
ditions for using the materials.
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What is Peace Studies? continued

Continued attention to development of
world order and conflict resolution cur-
ricula, as part of peace studies, may ena-
ble educators to take the cognitive leap
required to refashion education to address
these critical issues in a viable, well-
structured academic discipline, and ena-
ble their students to deal with complex
global issues and conflicts in a positive
and non-violent way. Educators and re-
searchers working on world order and
conflict resolution curricula express again
and again that an issue in their work is
learning the skills necessary for human
survival.

Re-evaluating the Structures of
Knowledge

In addition to the various approaches to
the study of peace, some educators are
re-evaluating the very context and meth-
ods by which knowledge is conveyed:

“The UN, the global arms race, the lim-
its to resources, the information revolu-
tion, and genetic engineering are the
kinds of forces which are shaping our
future . . . At best they are grafted on to
the present curriculum in interdiscipli-
nary courses, a new unit, or a special day
of emphasis. At worst they are totally invis-
ible while young people study careers,
political processes, and values choices
which no longer exist. Our present cur-
riculum structures have not been able to
assimilate the new global problems . . .1t
is time to consider a fundamental re-
examination of our basic structures of
knowledge. Only then will we be able to
present our students with a hopeful image
of the future.” (Finn, Peace and Change)

Peace Studies Programs: Place in the
University Curriculum

Where does peace studies belongin an
educational program? “There is no spe-
cial or ideal place in the curriculum. The
placement is largely dependent upon the
individuals interested and the internal
workings of the university. One finds
peace programs in many of the traditional
liberal arts departments, but they also
appear in the physical sciences (biology,
environment, chemistry), and in colleges
of law, business administration, engineer-
ing and fine and applied arts. They also
can be found in interdisciplinary or gen-
eral education programs.” (University of
Akron, International Peace Studies News-
letter, Fall 1985)

Some universities have established
peace institutes within the university, to
act as an advisory body to develop curric-
ulum and resources and to assist faculty
fromany departmentin “infusing’’ a peace
studies focus into regular coursework,
Some state university systems have estab-
lished “central” institutes that serve cam-
puses in the system. Other universities
have no central institute, but have deve-
loped special courses within the tradi-

tional departmental disciplines that ad-
dress issues related to peace studies. Stu-
dents at these universities can structure
self-designed, interdisciplinary, individual
majors with a peace studies focus.

But many universities have established
separate peace studies programs or de-
partments, usually multi-disciplinary,
which draw upon faculty from several
other departments to teach core courses
for a minor, co-major or major in Peace
Studies. Nearly all of the established peace
studies programs encourage interdiscipli-
nary coursework in relevant departments.
Many recommend and some require in-
ternships or field research to complete
the major.

Appropriate Courses in Peace Studies

What kinds of coursework do the pro-
grams in peace studies generally include?
“Courses naturally reflect the academic
discipline of the individuals or groups
involved. A decade ago extensive discus-
sion ensued about making peace studiesa
distinctive field on the assumption that it
encompassed a clearly defined area of
knowledge. That idea has largely disap-
peared, in part because of a greater sensi-
tivity to the wide range of peace studies,
and also because of a growing awareness
that even established disciplines are not
nicely compartmentalized . .. thus it is
not necessary to justify peace as an aca-
demic discipline or assume the need for a
definable character.” (U. Akron Interna-
tional Peace Studies Newsletter)

Most programs are inter/multi-discipli-
nary, and cover the areas of study identi-
fied by COPRED in a balanced presenta-
tion. There appears to be a balanced
emphasis among the issues of war and
peace, the arms race and disarmament;
conflict resolution, non-violent civil de-
fense and peacekeeping; social justice,
economic, political and other related is-
sues; and world order issues.

All the programs include a core with
introductory courses on the basic con-
cepts of peace studies; for example, on
the nature of war, the nature of peace, the
theories and practice of conflict resolu-
tion and non-violence. Many include an
internship with an appropriate agency to
give students practical experience in the
field. Beyond the core, programs either
tailor courses from the traditional disci-
plines to address key issues in peace stud-
ies to expand the core, or give the student
latitude in choice of a co-major or com-
plementary courses. The choice of related
coursework is usually a wide one, but
remains centered within the context of
the peace studies core focus. The range of
coursework includes:

Anthropology (war cross-culturally; devel-
opment of social systems)

Arms Control and Disarmament

Biology (aggression; development theory)
Business, Economics (economics of war;

principles of negotiation; conversion
economy; multinationals)
Communication (media; propaganda)
Education (value theory; decision-making;
social responsibility)

Environmental Studies

Foreign Languages

Geology (politics and mineral resources)
Global and Futures Studies (environmen-
tal issues; resources; international organ-
izations; world hunger/nutrition/food
distribution; systems modeling and pre-
diction)

History (of specific wars; peace move-
ment; military and diplomatic tactics; im-
perialism)

International Studies

Law (international law; war criminals)
Literature (Holocaust; artist as political
actor; songs, poetry, literature as propa-
ganda; debate)

Math/Computer Science (research; mod-
eling; game theory; statistical analysis)
Philosophy and Religion (concepts of
peace; ethics; the ‘just’ war, theories of
non-violence; philosophers and issue of
war and peace)

Physics (energy and environment; wea-
pons systems)

Political Science (foreign policy; devel-
opment; diplomacy; international rela-
tions, power theory; world order)
Psychology (behavior; politics and power;
criminal justice; aggression)

Public Policy (ethics and public policy;
decision-making)
Sociology (theories of behavior, violence,
aggression; social systems, conflict resolu-
tion; development of community; social
stratification)

Urban Issues

Peace Studies at Stanford

Aside from the Arms Control and Dis-
armament Program, which has relevant
coursework, and the one interdisciplinary
peace studies course which is usually
offered once a year, there is no formal
curriculum or major in peace studies at
Stanford. Butinterested students can seek
advice about coursework, internships and
research projects in the field, either to
supplement their major, or to structure an
interdisciplinary, self-designed major in
peace studies.

We cannot recommend specific course
combinations, since the choice should be
an individual one, but as we have noted,
the Task Force has compiled information
onwhatcoursework other university peace
studies programs include. These could
provide a general framework and some
sound examples. Also, students and faculty
participating in the Task Force and PEAS
(Peace Education at Stanford, a voluntary
student group) have examined the Stan-
ford curriculum for courses relevant to a
peace studies focus that might be com-
bined with a major or form the basis fora
self-designed major. The course list is

continued next page
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available at the UCCM office and AIC.

The courses accommodate a variety of
interest areas which could be combined
in a peace studies focus. For example, a
feminist studies major interested in also
learning about peace studies, could struc-
ture a focus in peace/war issues for third
world women; or the role of women in
the military in the U.S.; or the economic
results of the U.S. defense budget on
domestic programs in child care, educa-
tion or other programs affecting women.
An undergraduate math or computer sci-
ence major could explore the viewpoint
of Computer Professionals for Social Re-
sponsibility and do research on computer
technology and the arms race; or study
methodologies for developing computer
networking for conflict-resolution data-
bases. A public policy major might explore
issues in decision-making as they relate to
national defense policy or citizen partici-
pation on the local government level in
issues of military conversion projects. An
economics major might explore issues in
economic conversion; the effect of mil-
itary budgets on the national deficit or
governmental social services funding; or
analyze “socially responsible” investment
theories. Students majoring in English
could develop a focus in the literature of
protest or war novels. Human biology
majors could combine an interestin med-
icine and medical research with a study of
the effects of radiation on the human
ecology and natural environment, or study
the psychological, sociological, or medi-
cal effects of war and war-preparedness,

In addition to taking coursework to
complement a major—or constructing a
self-designed major with a peace studies
focus, undergraduates can do community
volunteer work, volunteer or accredited
research projects or internships with local
or national peace groups, design individ-
ual research projects or work with faculty
who have an interest in the peace studies
field. The UCCM office in the Old Union
and the Public Service Center at Owen
House have up-to-date information on
community peace groups. Contact the
URO office in 590 A Old Union for faculty
research projects in a variety of fields;
some may complement your interest in
peace studies, conflict resolution, or glo-
bal issues.

The choices are wide open to the inno-
vative undergraduate interested in under-
standing the dynamics of war and peace
and the impact of conflict and conflict-
resolution on human beings, human social
systems, economy, literature, ethics and
any of the traditional academic disciplines.
The resources of the SCIRE Peace Studies
Task Force, now in the Peace Studies
Resource Library in UCCM, the staff of
UCCM, PEAS, and the faculty, staff stu-
dents and community groups involved in
peace issues are available to help in guid-
ing your choices and structuring a pro-
gram of study.
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Peace Studies Efforts at Stanford, continued

1) Participate in non-academic peace-
related activities.Talk with a member of
the campus group PEAS (Peace Education
at Stanford), Byron Bland from the United
Campus Christian Ministry (UCCM), or
one of the faculty or staff members in-
volvedin Stanford’sinterdisciplinary peace
studies course. They can give you some
initial direction to assess and/or guide
your interests in appropriate channels.
Forexample, through PEAS or with UCCM,
you can join a regular informal discussion
group on peace issues and perhaps help
write for the PEAS newsletter or plan a
public event. These non-academic activi-
ties might help you decide if you want to
explore academic options.

2) Use resource materials: reading lists,
internships, research projects.Review re-
sources in the SCIRE Peace Studies Re-
source Library at UCCM, at the Club-
house wing of the Old Union (second
floor). These include a small tape library
of lectures on peace issues; a peace stud-
ies bibliography ( including information
on Stanford library materials); survey in-
formation, including syllabi, from other
universities” peace studies programs; in-
formation (also available from the Public
Service Center in Owen House—next to
the campus bike shop) on undergraduate
internships, research projects, and volun-
teer positions with local peace groups and
national programs.

The resources will give you ideas for a
direction: do you want to focus on read-
ing on your own time, to survey the peace
studies field? Do you want to do a volun-
teer (or accredited) internship or research
project with a community agency, to un-
derstand their goals? Do you want to just
getan idea of the breadth of the field? The
resource materials give you a place to start
shaping your general interest into some
specific activities—some may be eligible
for credit

3)Take advantage of the curriculum in
peace-related coursework.Explore the
existing curriculum—departmental and
extradepartmental courses (through the
Innovative Academic Courses program,
which now includes SWOPSI, Undergrad-
uate Specials and Freshman and Sopho-
more Seminars)—to see if there are
courses that appeal to your interest in
peace studies.

The resource library at UCCM has a list
of Stanford courses which the Peace Stud-
ies Task Force and PEAS identified as sim-
ilar to courses that other universities in-
clude in global education, international
studies, arms control and disarmament
and peace studies curricula. Remember,
the field of peace studies is a broad one
which includes many disciplines.

Of special interest should be the inter-
disciplinary peace studies class at Stan-
ford, offered in ‘85- ‘86 for the third

time. Byron Bland at UCCM can give you
information about plans for offering the
course in a given academic year. It draws
together in one course content from sev-
eral disciplines, and provides an excellent
introductionto the field’s breadth. Any of
the faculty, staff or TAs in the course can
aid you in finding direction for future
work.

4) Do independent work in peace studies
If you decide that youwanttointegrate a
focus on peace studies into your major,
your next step should be to talk to your
academic advisor and staff at the Academ-
ic Information Center. They can help you
make the decision whether to major in
political science, public policy, human
biology, or any other departmental major,
with a self-designed minor or focus in
peace studies appropriate to the major.
They can also give you guidancein design-
ing an interdisciplinary or self-designed
major so that you can structure your
major along individual lines in peace stu-
dies. Here again, the resources collected
by the SCIRE Peace Studies Task Force
might help you in your decision-making.
Be sure that you begin to make these im-
portant academic plans early enough to
meet deadlines. Some courses integral to
your academic goals may only be offered
once a year.

Stanford’s first interdisciplinary peace
studies class, for example, offers a micro-
cosm for such a concentration. The course
is taught by faculty in sociology, psychol-
ogy, political science, statistics, and his-
tory, and covers subjects such as the struc-
ture and content of international conflict,
technical aspects of the arms race, rele-
vant political and economic history, the
psychology of conflict and conflict resolu-
tion, and the history of peacemakers and
social movements, (from particular indi-
viduals such as Gandhi to Utopian con-
cepts of peace and peacemaking).

Self-designed majors are just that, indi-
vidually designed to meet your needs and
the Unviersity’s academic requirements.
The field of peace studies is a relatively
new one, but there is a lot of information
toguide you in making your own decisions.

5) TA a course in the field or teach your
own course. At some stage in exploring
your interest in peace studies, consider
whether you might have enough interest
and expertise to TA in a relevant course,
or design a course through IAC. Students
can earn UPSE credit for teaching SWOPSI
or Undergraduate Specials courses.

6) Research options: While exploring aca-
demic options, include in your plan the
possibility of research: you can design
your own research project, and possibly
acquire funding for your independent
work; you can work with afaculty member
on their research and earn credit, or you
can do research for a community agency
as a volunteer or for credit.
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7) Help explore interest/feasibility of a

eace studies major or program at Stan-
ford If studentand facultyinterest is suffi-
cient, Stanford may be able to develop a
peace studies major or program with your
help. The Peace Studies Task Force has
collected information that could be used
to begin this process. A Stanford program
could be “modeled” on any one of overa
hundred university peace studies pro-
grams. It could make its own innovations
in the field.

.. .by getting started on an
introductory peace studies
course we’re making it more
likely not just that we, but a
large number of people who
have competence and interest
will start to do more.—Sandy
Dornbusch

The Task Force did not reach any con-
clusions as to whether there is sufficient
faculty student or administrative interest
to warrant the development of a peace
studies major or program at Stanford at
this time—that was not our goal. Rather,
we researched how other universities de-
veloped their programs, how they were
structured and what disciplines they repre-
sented. We looked at their peace studies
curricula and programs and.compared
them to courses, departmental structures
and other resources available at Stanford.
We concluded that if individual students
have aninterestin the diverse field encom-
passed by peace studies—which includes
arms control and disarmament as well as
the study of pacifist theory and literature
and awholerealm of behavioral, political,
economic, sociological and psychological
studies—there are already ample resour-
ces and interested faculty to support indi-
vidual academic plans to explore those
subjects. We were encouraged to find a
well-developed body of scholarship in
peace studies and a proliferation of
thoughtful academic programs.

But the task force encourages students,
faculty and administrators to go further,
to continue exploring the option of devel-
oping a major or program in peace stu-
dies. Especially with the establishment of
the U.S. Institute of Peace, which can pro-
vide visiting scholars in peace studies, and
educational program funding, and whose
very existence should serve to validate the
emerging field of peace studies, Stanford
should not only keep pace with the grow-
ing number of universities providing pro-
grams in peace studies but also provide
leadership in the field.

We cannot but agree with Professor
Sandy Dornbusch, one of the founding

faculty of the Stanford peace studies class,
who commented, “The area of peace
studies is not one where there are ans-
wers . . .The people who are participating
and teaching and learning in this disagree
among themselves. It's going to be a chal-
lenging intellectual and emotional expe-
rience. All of us will be exposed to issues
we hate to think about and to perspec-
tives we despise, but which may have
something to be said for them. Nobody is
being naive and believes that we are
going tosolve the problems. Yet, as one of
the world’s great universities, we are dev-
oting insufficient intellectual resources to
these kinds of problems. We think that by
getting started on an introductory peace
studies course we're making it more likely
not just that we, but a large number of
people who have competence and inter-
est, will start to do more.”’(Campus Report,
Dec. 7, 1983).

In the same issue of Campus Report was
an article citing “renewed sense of patri-
otism, job security” boosting interest in
ROTC on college campuses. The study of
war and the study of peace pose complex
problems and raise thorny issues at uni-
versities exploring the dynamics of both
human situations; the SCIRE Peace Stud-
ies Task Force goal to open the issue of
peace studies in the University to debate
has been accomplished. We offer the
resource materials our two-year task force
has compiled to the University commu-
nity as a starting place for future research
and thought.

LS. Institute of Peace, continued

The U.S. Institute of Peace in 1985

What has the USIP accomplished since
its passage into law and funding by the
federal government? In fact, there is pres-
ently neither a location nor an Institute in
real terms. Although the appropriations
were passed by Congress, the Reagan
administration attempted to rescind the
congressional authorization and budget.
After the administration’s review the pres-
ident decided to include the USIP in his
fiscal year 1986 budget. But the ‘86
budget does not include any additional
appropriations for the Institute; instead, it
makes the estimate that $3 million will be
carried over from fiscal year ‘85 to oper-
ate the Institute in 1986. The budget will
be re-authorized every two years. The
Appropriations Subcommittees on Labor,
Health and Human Services, and Educa-
tion in both the Senate and the House will
consider in September 1985 whether addi-
tional funds are to be allocated for the
Institute in fiscal year 1986. Re-authori-
zation for 1987 and 1988 will be consi-
dered by Congress in the spring of 1986.

The administration also made clear that
it would favor a revised charter for the
Institute. In fact, eight days before the
statutory deadline for the president to
nominate the institute’s board of direc-

We know that peace is not
simply the absence of war. It
possesses a positive side that
must be valued, preserved and
promoted in every way. The
Peace Academy stands for that
positive side. Its creation will cer-
tainly advance the cause of
peace. —Sen. Edward Kennedy, D.
MA

tors—and five years after the completion
of the extensive legislative process of dis-
cussing and revising the Peace Academy
legislation— the State Department (not
the president) proposed to Congress sev-
enteen amendments to the Institute’s
charter which would transform the Insti-
tute from an independent national educa-
tional institution with a central core of
researchers and educators into a very
smaIIFram-giving agency under the con-
trol of the State Department. The amend-
ments include the following: 1) modifyin
the approval process for the stipends ang
fellowships for U.S. and foreign fellows,
making appointments more difficult to
make and putting them under the control
of the State Department; 2) changing
from 1/4 to 3/4 majority, the required
approval vote for annual appropriations;
3) changing the process for the selection
of the chair of the board of directors,
which would make it possible for the
Secretary of State to serve as first and
?ermanent chair, rather than having the
irst year’s chair selected by the president
for three years with subsequent chairs
named by the board itself; 4) adding afifth
government ex-officio board member,
thus further emphasizing the State Depart-
ment’s role on the board (and deleting
one of the private sector board members);
5) dropping the political/partisan test for
ex-officio board members, thus changing
the controlled bipartisan nature of the
board. In addition, if the State Depart-
ment’s proposed amendments are adop-
ted,the chief executive officer of the Insti-
tute would be changed from “president”
to “executive director,” giving him or her
more day-to-day controﬁ over the Insti-
tute. Unless the chair is a private sector
representative, the Institute will be de
facto controlled by the federal govern-
ment.

A final amendment would limit the
Peace Institute staff to nine employees, a
staff size that few see as sufficient for a
living national institution. Taken as a
whole, these proposed amendments
would change the character of the Insti-
tute drasticaﬁy, making it organizationally
and structurally dependent on federal
agencies for administrative and program
supﬁort.

The State Department’s proposed
amendments have yet to receive the Con-
gressional sponsorship required to bring
them to floor discussion. Peace Institute
sponsors recommend deferral of consid-
eration of any amendments until the regu-

continued next page
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larly scheduled, bi-yearly Congressional
re-authorization hearings, thus allowing
the Institute to begin its operations as
soon as possible without tﬁe delay of
further amendment.

President Reagan has also delayed the
establishment of the Peace Institute by
failing to name the full board of directors,
who were to have been named, by law, by
April 20, 1985. The Institute cannot func-
tion or receive its budget until the board is
named. There are four ex-officio mem-
bers: the Secretaries of State and Defense,
the Director of the Arms Control and Dis-
armament Agency and the President of
the National Defense University (or their
designates). The remaining eleven are
presidential appointees.

To assist the president with the nomina-
tion process, in February the U.S. Peace
Institute Foundation presented Reagan
with a list of sixteen distinguished men
and women from a list of over 700 nomi-
nees screened by an ad hoc working
group in a nation-wide search. Nominees
were selected from a field of expertise
including law, religion, labor, diplomacy,
military, conflict resolution, peace and
justice, education, foundation administra-
tors, scholars, elected officials and other
eminent people.

Finally in August, four months after the
legal deadline%or naming the full Board,
President Reagan submitted the names
of four of his appointees and indi-
cated those who would occupy the posi-
tions of ex-officio members. As ex-officio,
government agency representatives he
named the Director of the U.S. Arms Con-
trol and Disarmament Agency; a member
of the Geneva Negotiating team (as State
Departmentdesignee); and Assistant Sec-
retary for International Security Policy.
His nominees included the Director of the
Center for Oceans Law and Policy, and
the Center for Law and National Security,
University of Virginia; a clergyman from
the First Church of Christ, Connecticut;
Director of the Center on Religion and
Society, New York City; and the Director
of Foreign Policy and Defense Studies at
the Heritage Foundation.

In September Reagan named an addi-
tional four nominees, including an associ-
ate director of Hoover Institution at Stan-
ford; and representatives from the Amer-
ican Enterprise Institute, The Center for
Democracy, and the Fletcher School of
International Relations. Only one nomi-
nee was on the extensive foundation list—
Reagan did name this nominee as chair of
the board. No women were named (the
list of foundation nominees included two
women). Several of the nominees are with
conservative research institutes, some of
which openly opposed the peace institute
proposal as conflicting with their own
programs.

Activities of the U.S. Peace Institute
Foundaticon in the Interim

Considerable lobbying efforts have been
mounted to urge the president to main-
tain the original Congressional charter
and promptly to name the full board, so
that the Institute can begin its work. In the
interim, the U.S. Peace Institute Founda-
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tion, which is the chief organizing group
of present lobbying efforts to establish a
functioning Peace Institute, is considering
“modeling” the national institute by estab-
lising of its own private peace institute,
which may continue even after the USIPis
finally functioning.

In November 1984 the board of the
foundation set several goals. Its first task,
already completed, was to provide nomi-
nees for the public Institute’s board. Sec-
ond, it plans to launch a program to
“increase visibility and public understand-
ing of the procedures surrounding the
start-up of the Institute . . .including a
media campaign to inform citizens about
the new Institute of Peace.” The founda-
tion will also “develop programs for pri-
vate sector understanding of the USIP,
prepare background materials for the Exec-
utive branch and the Senate for use in the
nominations and confirmation hearings,
and prepare briefing books for the nomi-
nated directors higEIighting the goals of
the creators of the USIP.”

In addition to lobbying for the survival,
growth and expansion of the USIP the
foundation provides a number of direct
services to members: ongoing analysis,
research and evaluation of programs and
proposals relating to the USIP; making
techniques of peacemaking and conflict
resolution available to the general public
through seminars, workshops, tapes, and
computer-aided instruction; sponsoring
international conflict resolution confer-
ences; working with religious, education-
al, broadcasting and international institu-
tions to provide conflict resolution educa-
tion throughout the country, and provid-
ing “insider”” briefings as part of overseas
study tours.

As part of the foundation’s efforts to
continue lobbying and educational efforts
in support of the Peace Institute, Fran-
coise Hall, M.D. (in psychiatry and inter-
national public health) whoisa Vice Pres-
ident and Program Officer for Education
Research and Planning for the Peace Insti-
tute Foundation, traveled around the
country to meet with supporters of the
Peace Institute and review with them the
status of the Institute. (The Foundation
was ?reatly in debt after the successful
conclusion of its Peace Academy cam-
paign and it took several months of fun-
draising for the foundation to get back in
the “black” so that it could even inform its
membership of the passage of the legisla-
tion and discuss the proposed future role
of the foundation). Dr. Hall spoke at Stan-
ford this August on the role of the founda-
tion. Questions she raised for discussion
included:

1) What should be the future role of the
national peace academy campaign, now
that federal law has esta{JIished the USIP?
Has it completed its mission or should it
evolve into a focus for citizen involve-
ment in international conflict resolution
and peace studies?

2) Should the foundation establish region-
al councils for USIP? what should be their
roles: e.g. clearinghouse for peace infor-
mation, research fellowships, co-operative
graduate programs, training, educationin
state issues, relations with local peace
activist groups, etc.

I submit that the Peace
Academy will not say to the
world, we are weak. Rather, it
will say to the world, we are
strong; we are imaginative, we
are dedicated to new and bold
ideas to help bring peace to the
world. Sen. Jennings Randolph, D.
W VA

A long-time San Francisco supporter of
the Peace Academy who attended one of
Dr. Hall’s presentations on her national
tour thissummer called her“ . . .an optim-
ist who radiates confidence. She believes
in the Academy Peace Institute and that it
will have an appreciable effect in resolv-
ing conflictand promoting peace. Yetshe
is a realist in her belief. She is engaged in
the day-to-day struggle to overcome ob-
stacles.”

Dr. Hall’s optimistic attitude was clear
during her presentations at Stanford (one
to a group of faculty and community
peace activists, and one to contributors to
the Peace Academy campaign). Peace
Institute supporters at the meetings ex-
pressed disappointment at the budget
and appointment delays of the Reagan
administration, the State Department’s
proposed amendments (which have not
yet been sponsored by the Congress for
discussion on the floor), and by some of
the presidential nominees. She tried to
look on the positive side, expressing con-
fidence that the broad public and Con-
gressional support for the institute augured
its success and strength, under conditions
relatively close to its original charter and
intentions. She characterized the public
mood and readiness for the Peace Insti-
tute as a “super-saturated solution” that
would solidify, and crystalize at any mo-
ment. Dr. Halrobserved thatalthough the

resident delayed four months past the
egal deadline for nominating at least part
of the board, and chose only one from the
foundation’s list of prominent peace re-
searchers, he did choose some top people
in the field, thereby dignifying and vali-
dating the concept of the Peace Institute.

Iin her presentations, she exemplified
the foundation’s dedication to conflict-
resolution, by approaching the adminis-
tration and State Department’s actions as
a positive challenge. Moreover, she dem-
onstrated the foundation’s continuing
dedication to grass-roots organizing and
citizen participation by encouraging open
discussion of future goals for the Peace
Institute and the foundation. Those with
ideas for the institute and the foundation,
or views on the presidential nominees
should contact the foundation office in
Washington; write to Reagan to urge him
to complete the nominations for the insti-
tute board, using the nominees screened
by the foundation; and contact the con-
gressional committee members responsi-
ble for approving the nominees.

U.S. Peace Institute Foundation
110 Maryland Ave. NE, Suite 409
Washington, D.C. 20002
202-546-9500
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